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ABSTRACT 
Current coping research and theory have suggested that adolescent coping 
development is strongly associated with family environments. The present study thus 
investigated the relationship between coping strategies and family environments in a 
nonclinical sample of 1251 Hong Kong Chinese adolescents. Subjects (ranged from 
grade 7 to 11 students) came from seven local Anglo-Chinese secondary schools. 
Measures included the COPE and Family Environment Scale (FES), Results 
indicated sufficient internal consistency in COPE and FES measures. The findings 
noted that Hong Kong adolescents frequently used problem-focused coping to cope 
%'t*-
with stress and they were less likely to engage in avoidant coping. MANOVA results 
showed significant main effects of gender and age on coping strategies. Moreover, 
ANOVA analyses revealed that males used more problem-focused coping strategies 
than did female, whereas females used more emotion-focused and avoidant coping 
strategies than did males. Age differences were also reported. 
Cluster analyses identified four family environment types (FETs) labelled as 
Expressive, Conflictual-Controlling, Permissive, and Cohesive-Organized. The 
FETs were different from those of Westem studies. Results indicated that a highly 
expressive, moderately cohesive and moderately controlling family environment was 
the most common family environment perceived by Hong Kong adolescents. 
Further, MANOVA results reported significant main effect of family environment 
types on coping strategies. Thus, separate ANOVAs were done. The results 
indicated that a cohesive, well organized and moderately controlling {Cohesive-
Organized) family environment was the most adaptive FET, and it was strongly 
i 
associated with a high level of problem-focused coping and a low level of avoidant 
coping in adolescents. Meanwhile, a conflictual, highly controlling and poorly 
organized {ConflictuaUControlling) family environment and a low controlling and 
‘ poorly organized (Permissive) one were the maladaptive FETs. They were strongly 
associated with a high level of avoidant coping. The findings indicated that family 
characteristics of cohesion, organization, control and conflict were important for 
adolescent coping behaviour in the Chinese family context. Limitations of the study 
and implications for future adolescent coping research relating to family 
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1.1 Backsround of the Problem 
1.1 Stress and Secondary School Students 
Hong Kong is a modernized and democratic society where an increasingly 
high premium is placed on adolescents' competence in academic and social 
domains. Adolescents are confronted by a series of developmental hurdles and 
challenges and they have to manage a series of complex and interrelated 
developmental tasks. The developmental demands in adolescence are characterized 
by physiological changes of puberty and body appearance, and changes in cognitive 
capacity development. Firstly, there are normative tasks such as developing self-
identity, achieving independence from parents, and establishing relationships with 
peers. Students are required to fulfil social roles with peers and members of the 
opposite sex, establish individual characters and personalities. Secondly, they are 
expected to deal with issues of completing secondary education and planning for 
career goals, and managing daily demands from schools and families. 
Generally, students have to cope with stress from different sources. These 
？ 
sources of stress include expectation of academic success from demanding parents 
and teachers, the high competitive nature of Hong Kong education system, poor 
relationship with parents, problems associated with peers and the opposite sex，and 
the worry about future studies and careers (Armacost, 1989 ； Bemdt & Mekos, 1995 
/ 
；Daniel & Moos, 1990 ； Fanshawe & Bumett，1991 ； Greene, 1987 ； Groer, 
1 
Thomas, & Shohner，1992 ； Tolan, Miller & Thomas，1988). Consequently, students 
have to develop their own coping strategies to deal with different stressors and 
challenging events. Therefore, the development of functional coping strategies is a 
very important process. 
Families, schools, the health sector, community organizations and the media 
have to work together to guide adolescents on a successful life course, especially 
emphasizing on coping as one important index of adaptation. Actually, the family is 
the fundamental developmental context that is responsible for successful transition 
from adolescence to adulthood. Adolescents' coping behaviour with stressful 
situations may reflect their adaptation and psychological development. 
1.2 Coyins Behaviour of Secondary School Students 
Coping behaviour may be defined as general ways of coping which 
characterize individuals' tendency to respond in a particular way to a broad range of 
problem situations. The manner in which adolescents adapt and cope with stressful 
situations may influence their development such as their ability and confidence in 
coping (Compas, 1987 ； El-Shiek, Klaczynski & Valaik，1989). Li a stressful 
situation, coping efforts function to either alter the person-environment situation 
^)roblem-focused coping), regulate emotional states (emotion-focused coping) 
(Compas, Maicame & Fondacaro，1988 ； Folkman, Dunkel-Schetter, Delongis & 
Gmen, 1986 ； Forsythe & Compas, 1987 ； Tolor & Fehon, 1987) or disengage 
oneself from stressful situations (avoidant coping) (Carver, Scheier & Weintraub， 
v 
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1989 ； Endler & Parker, 1990). Most individuals may use a combination of the three 
types of coping strategies. 
1,8 Gender and Ase Differences in Coyins Behaviour 
Gender perception of individuals is developed from a very early age and 
gender roles are shaped throughout their lives in social and cultural contexts. As 
infants enter into the world, culture defines the social role of males and females in 
culturally acceptable ways, la fact, gender role is determined not only by personal 
qualities but also by roles in society. The ways in which parents greet, respond and 
train their children reflect our socially constructed view of gender. Thus, 
developmental differences may explain why males and females cope differently. 
Coping research provides the evidence to help understand what is happening 
in the society with respect to gender-related social issues. Apart from the influence 
of socialization on gender role development, there are significant gender differences 
in major areas of functioning that may be biologically determined due to the 
essential differences between males and ‘ females in brain functioning (Moir & 
Jessel, 1989) 
Adolescents are socialized into different gender roles. Males have to be 
autonomous and independent individuals while females have to develop more social 
connections with others. Males and females leam that there are different gender role 
expectations of them and they are differentially reinforced for different coping 
知 
behaviour from society and parents. 
3 
Gender differences in adolescents' coping have been reported in many 
research studies (Bird & Harris, 1990 ； Carver et al., 1989 ； Frydenberg & Lewis, 
1991,1993a ； Patterson & McCubbhi，1987 ； Phelps & Jarvis，1994 ； Seiffge-Krenke 
& Shulman，1990 ； Stark, Spirito, Williams & Guevremont，1989). Moreover, age 
differences have been noted in several studies (Compas et al., 1988 ； Ebata & Moos， 
1994 ； Seiffge-Krenke & Shulman，1990 ； Stark et al.，1989; Stem & Zevon，1990). 
However, conflicting research results of age differences were reported for active and 
avoidant coping behaviours. Thus, further investigation on gender and age 
differences in coping is necessary in future research studies. 
1,4 The Influence of Family Environment on Coyins Behaviour 
Apart from age and gender, adolescents' coping behaviours are also 
associated with family environments (Siddique & D’Arcy, 1984; Shulman, Seiffge-
Krenke & Samet, 1987). Although the mechanisms which influence coping are still 
not clearly defmed, interaction between adolescents and family environments needs 
1 
further investigation. Family may serve as a guide or model for adolescent 
functioning. Many studies (Bell & Bell., 1982 ； Billing & Moos, 1983 ； Burt, Colen 
& Bjorck, 1988 ； Faber, Felner, & Primavera, 1985 ； Felner, Aber, Primavera & 
Cauce, 1985 ； Hauser, Powers, Noam, Jacobson, Weiss & Follansbee, 1984; Russel 
，Olson & Sprenkle, 1979 ； Shulman & Klein，1982) have found a significant 
relationship between family environment and adolescents' psychological 
functioning. Li general, perceptions of a family's cohesiveness, expressiveness, 
independence, and organization are positively associated with the adjustment of 
知 
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adolescents, whereas perceptions of a family's conflict and control are negative 
predictors of adjustment. 
Lti the family context, parents play a significant role in adolescents' coping 
development through parenting or rearing behaviour (Dusek & Danko, 1994 ； 
McLityre & Dusek, 1995). The family environments are strongly associated with 
adolescents' coping strategies and these coping strategies subsequently influence the 
adolescents' level of adjustment. Some research findings note that a cohesive and 
organized family environment is positively associated with functional coping such 
as problem-focused coping, whereas a more conflictual family environment is 
positively associated with avoidant coping (Frydenberg, 1997 ； Rutter, 1983 ；， 
Seiffge-Krenke, 1995 ； Shulman, Seiffge-Krenke & Samet, 1987 ; Siddique & 
D'Arcy, 1984 ； Stem & Zevon, 1990). 
Family environment and culture both exert impact on adolescents' life. 
Although some adolescents live in the same community, they develop different 
patterns of coping behaviour. The family setting, as a cultural context, plays its part 
in shaping the adaptation of the individuals and in teaching adolescents how to cope. 
The adolescents' coping strategies are likely to reflect the patterns of coping leamed 
within the family. 
Li Chinese Confucian culture, the family is the basic unit of the society and 
so it provides not only material security, but also psychological security for 
%• 
adolescents. Li addition, the family is central to self-identity, and family and 
5 
individual behaviour are difficult to separate. The family may even provide a model 
for adolescents to establish ethical value, role relations and personalities. 
Adolescents in Westem societies are taught to value independence and 
individualism, while in Chinese culture, socially desirable and culturally approved 
bebaviours are emphasized, especially in the family context, in order to establish 
family harmony. This shows that close family relationship is a significant and 
important characteristic in Chinese family. The development of coping in 
adolescents is more strongly associated with family environments than with school 
environments and peer groups. The cultural differences in coping provide valuable 
information for discussion about the costs and benefits of particular coping actions. 
Thus, the investigation of Chinese adolescents' coping behaviour in different family 
乂 




LITERA TURE REVIEW 
2.1 Adolescent C0pin2 
2.1.1 Conceptualization of Adolescent Copins 
Adolescence is an important developmental period between childhood and 
adulthood in which the adolescent is confronted by a series of developmental • 
demands and life-challenges. There are normative developmental aspects such as 
the development of self-identity, establishing independence from the family while 
maintaining a certain degree of connectiveness, and participation in a peer group. 
During transitions from childhood to adulthood, there are physiological changes in 
body appearance, and changes in cognitive development take place in this 
developmental stage. Adolescents need to develop social relationship with same 
sex peers, and with the opposite sex peers, satisfy the academic expectations of 
family and school, and make decisions about their future studies and career. 
Adolescents are concerned about the following aspects: Appearance, school grades, 
employment, relationships with family, and fiiture careers or studies (Adwere & 
Curtis, 1993; Nicholson & Antill，1981; Offer & Offer，1975; Violato & Hoiden, 
1988). Thus, coping behaviour contributes to adolescents' psychological 
development by helping them to manage developmental tasks. Adolescent coping is 
not simply a matter of knowing what to do. It involves a flexible integration of 




There is an increasing number of studies on coping in adolescents and a 
majority of them are based on a general paradigm for studying coping processes in 
adults (Lazams & Folkman, 1984). Coping is defmed as constantly changing 
cognitive and behavioural efforts to manage specific external or internal demands 
that are appraised as taxing or exceeding the resources of the person (Lazams & 
Folkman, 1984). How individuals adapt and cope with stressful situations may 
influence growth and development (Compas, 1987). Coping efforts involve altering 
the person-environment situation (problem-focused coping) or regulating emotional 
states (emotion-focused coping), and usually involve a combination of the two major 
coping strategies (FoUmian & Lazams，1980). This theory emphasizes the 
importance of individual and contextual differences, specifically on what 
environment demands, the way the person perceives the demand and their ability to 
meet them (Dise-Lewis, 1988). Based on the Lazams's coping theory, the functions 
of coping can be categorised into two main coping theoretical constructs, problem-
focused coping (i.e., directed at altering the problem that causes the distress) and 
emotion-focused coping (i.e., directed at regulating emotional responses). Similar 
types of coping strategies have been identified among adolescents fFolkman & 
Lazarus, 1985 ； Lazams & Folkman, 1991 ； Lazarus & Launier, 1978). 
The distinction between two broad categories (problem-focused or emotion-
focused coping; approach or avoidance) was emphasized in coping research (Tolor 
& Fehon, 1987). Coping strategies could be classified as approach or avoidance. 
This framework was confirmed in other studies (Billings & Moos, 1981 ； Pearlin & 
Schooler, 1978). Recently, the approach-avoidance model is used to differentiate 
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coping responses between approach-oriented strategies and avoidant strategies. In 
their conceptualization, approach-oriented strategies involve cognitive attempts to 
understand or change ways of thinking about the stress and behavioural attempts to 
deal with the stressors, while avoidant strategies include cognitive attempts to deny 
and minimize stress ^)bata & Moos，1994). Thus, the fine distinction between 
problem-focused and emotion-focused coping strategies has to be investigated 
(Compas et al.，1988). 
Following the work of Lazarus (1976), cross-cultural study on adolescents 
from Israel and Germany, Seiffge-Krenke and Shulman (1990) investigated 
adolescents' coping with the Coping Across Situations-Questionnaire (CASQ). This 
study identified three main modes of coping strategies to characterize adolescents 
dealing with the developmental tasks of attaining peer relations, school achievement 
and future planning. The first mode was Active Coping by means of social resources 
(e.g., ‘I discuss the problem with friends') that included actions such as active 
information seeking and the use of advice. The second mode was Internal Coping 
(e.g., ‘I analyze the problem and think of various possible solutions') that 
emphasized the adolescent's appraisal of the situation and the need to reach a 
compromise. The third mode was Withdrawal Coping (e.g., 'I withdraw, because I 
am unable to change the situation' ) that might be considered dysfitnctional. 
The Ways of Coping Questionnaire (WCQ) is one of the most widely used 
instrument to measure adult coping (Folkman & Lazams, 1980). Coping strategies 
fell into the two coping categories of problem-focused coping and emotion-focused 
9 
coping. The WCQ is frequently used with adolescent populations and many 
researchers have used this instrument for distinguishing and evaluating the 
effectiveness of problem-focused and emotion-focused types of coping (Compas et 
al., 1988 ； Folkman et al., 1986). These two types of coping are not mutually 
exclusive of each other, and their effectiveness depends on the types of the stressors 
(FoDanan & Lazams，1980 ； Forsythe & Compas, 1987 ； Lazarus & Folkman， 
1985). Li the research studies on Chinese adolescent coping, adolescents use 
different coping strategies to cope with stress (Chan, 1994, 1995 ； Lee & Chan, 
1993 ； Lee, Chan & Yik, 1992 ) 
2,1.2 Situational and Dispositional Factors in Adolescent Coyins 
Coping responses of adolescents depend on the particular situation and 
specific characteristics of the problem encountered. Adolescent coping strategies 
may indicate individual attempts to match coping efforts with the perceived 
characteristics of stressful situations. Adolescents are more likely to use problem-
focused coping strategies in situations which are regarded as challenging and 
controllable, whereas more emotion-focused coping or avoidant responses are used 
in situations appraised as threatening or uncontrollable (Compas et al., 1988 ； 
McCrac, 1984). 
Situations perceived as highly stressful and uncontrollable result in an 
obstacle to action, and the ways of coping with stressors from different situations 
(e.g., school, parents, or peers) depend on different characteristics of events (Seiffge-
Krenke, 1995). Both males and females perceive more control over the causes of 
10 
academic events than social events (Compas et al., 1988). Adolescent coping 
responses vary as a function of age and the type of stressor experienced (Stem & 
Zevon, 1990). Younger adolescents use more emotion-focused coping strategies 
(tension reduction, denial, or wishful thinking) than older adolescents in response to 
stressors involving family problems. However, there is no difference in using 
coping strategies as a function of age in response to school-related stressors. 
Findings from research studies on assessing dispositional or situational 
coping were summarized in the review by Schwarzer and Schwarzer (1996). It was 
concluded that the choice of ways (dispositional or situational) in coping 
assessment depends on the aims of research studies. Generally, coping strategies are 
defmed as general styles of coping which characterize individuals' tendency to 
respond in a particular way to a broad range of problem situations. Regardless of the 
problems, the students have a stable hierarchy of preferred coping strategies for 
dealing with problems. This represents a general pattem of coping which is 
independent of the nature of concem (Frydenberg & Lewis, 1994). 
t i Hong Kong, adolescents use similar coping strategies when faced with 
different problem situations such as academic problems, conflicts with elders (e.g., 
parents or teachers), conflicts with friends, and future concerns (e.g., employment 
prospect, college and 1997) (Lee & Chan，1993 ； Lee et al., 1992). Thus, recent 
Westem and Chinese research findings on adolescent coping indicate that 
adolescents tend to use a stable pattem of coping strategies. 
11 
2.L3 Development of Adolescent Coyins Instrument ( COPE) 
t i recent coping research studies, it is important to distinguish between 
problem-focused and emotion-focused coping. Lm addition, the process of coping is 
more complex and may involve more than just these two factors (Carver et al., 
1989). At the same time, another research direction emphasizes that adolescents' 
coping strategies are classified into approach and avoidance (Tolor & Fehon, 1987). 
Li a precise manner, avoidance may be treated as a third basic coping strategy in 
addition to emotion-focused and problem-focused strategies. When adolescents use 
avoidant strategies (e.g., ‘choosing to run away from difficulties', 'using 
drugs/alcohol as a way to relax，)，such avoidant coping behaviour can become a 
source of strain because it can lead adolescents into other stressful situations ^ndler 
& Parker, 1990 ； Patterson & McCubbin, 1987) 
Li a study on the structures and of items in common coping instruments, 
there were three problems in the existing measures (Carver et al., 1989). The first 
one was that some scales did not have a clear focus in their items. The second was 
the ambiguity of items due to combining conceptually distinctive qualities. The third 
was that the types of coping strategies were limited and so the coping strategies 
reported from individuals might not reflect the whole coping profile. Consequently, 
Carver et al. (1989) developed a coping measure that further differentiated the 
problem-focused and emotion-focused coping into theoretical and empirically 
distinct coping strategies. The COPE (Carver et al.，1989) instrument is a 
multidimensional coping inventory that can be used to assess different ways of 
12 
coping with stress. It is composed of thirteen subscales. Five subscales (Active 
Coping, Planning, Suppression of Competing Activities, Restraint Coping, and 
Seeking Social Support For Instrumental Reasons) measure conceptually distinct 
aspects of problem-focused coping. The next five subscales {Seeking Social Support 
for Emotional Reasons, Positive Reinterpretation and Growth, Acceptance, Turning 
To Religion, and Focus On and Venting Of Emotions) measure aspects that may be 
viewed as emotion-focused coping. The last three scales (Denial, Behavioral 
Disengagement, and Mental Disengagement) measure the avoidant coping response. 
The reliability, validity and normative data reported for the COPE was based on a 
large sample of college students (Carver et al., 1989). 
Li the extended work of Carver's research team, acceptable internal 
reliability (see Appendix 3) and validity of COPE were reported for a sample of 
middle adolescents (Phelps & Jarvis, 1994). These research results indicated that the 
COPE measure has sufficient validity for use in an adolescent population. The 
COPE consists of a wider range of coping strategies that can explore a more 
complete coping profile of Chinese adolescents. Besides, clear and conceptually 
distinct items give more reliable dimensions of coping. Jn Hong Kong, the 
acceptable reliabilities of COPE were reported in a sample of Chinese college 
adolescents (Stewart & Schwarzer，1996). 
13 
2.2 Gender, Ase and Ethnic Differences in Copins 
Gender role attitudes of adolescents are developed at an early age, and gender 
roles are shaped throughout their lives in social and cultural contexts. Li coping 
research, there is an assumption that males and females may face similar, though not 
identical, stresses. However, differential parental and social expectations of 
acceptable and unacceptable ways in coping result in different socialization 
experience between males and females. Consistent patterns of gender differences in 
coping may indicate differences in males' and females' understanding and appraisal 
of stressful situations (Frydenberg, 1991, 1993a ； Phelps & Jarvis, 1994). 
2,2,1 Copins Behaviour of Males 
Li coping research fmdings, males address and confront problems with more 
direct action than females (Folkman & Lazarus, 1980 ； Stone & Neale, 1984). Jn 
addition, males use more problem-focused coping than do females, whereas no 
gender differences have been found in emotion-focused coping (Folkman a& 
Lazarus, 1980). The research fmdings on gender differences are not consistent since 
females use as much problem-focused coping as do males (Frydenberg & Lewis, 
1991). Males and females deal with problems in a similar way. Males tum to sport or 
physical recreation and use more resignation, distraction and denial than do females 
(Bird & Harris, 1990 ； Frydenberg & Lewis，1993a ； Kurdek, 1987 ； Stark et al., 
1989). 
Li adolescent coping research of Hong Kong, males use self-reliance or 
rational problem solving more than females when dealing with academic problems 
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(Lee et al., 1992). This research finding may be explained by the fact that males are 
trained and taught to be self-reliant at an early age in the Chinese society. They are 
expected to succeed in the competitive educational system. Holding a university 
degree is likely to result in goodjob security and success in life. Besides, males are 
more likely than females to control feelings and to focus on problem solving (Chan, 
1994). 
Westem and Chinese coping research findings have both shown consistent 
gender differences in adolescent coping. This may be explained by the fact that 
Hong Kong is a rather modernized and westernized society and the educational 
system is basically similar to that of the United States and Westem societies. Within 
Hong Kong family environments, females and males are trained to cope with 
stressors independently and freely，but males are taught to control emotions in order 
to show their strength. Li conclusion, males use as much problem-focused coping 
(e.g., active and planning) as do females. However, males may use more avoidant 
coping (e.g., mental and behavioural disengagement) than do females, but males use 
less emotion-focused coping (e.g., seeking social support, tuming to religion) than 
do females. 
2.2.2 Coyins Behaviour of Females 
Li a review of research findings, females report more stressful events and are 
more affected by stressful events than males. Some researchers (Compas et al., 1987 
；Frydenberg, 1990 ； Groer et al., 1992) found that females generally reported more 
life events associated with interpersonal and family relationships than males. Older 
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females have more life stress associated with interpersonal and family relationships 
and females' scores are higher than males (Groer et al., 1992). Thus, females may 
encounter different types of stresses. 
Male and female adolescents appraise the same normative demands in 
different ways. For examples, situations such as getting a bad mark at school or a 
conflict with family members are evaluated four times more threatening by females 
than by males (Seiffge-Krenke, 1990). Using emotional networks as sources of 
coping, females use more strategies for seeking help, emotional support, ventilation 
of feelings, and wishfiil thinking than do males (Carver et al., 1989; Chan, 1994 ； 
Frydenberg & Lewis, 1991，1993a ； Lee et al., 1992 ； Patterson & McCubbin，1987 
；Seiffge-Krenke, 1990 ； Stone & Neale, 1984 ； Stark et al., 1989). These strategies 
of social support may help females to compensate and to cope in a constructive way. 
Thus, seeking social support can be regarded as a self-protecting behaviour. 
Moreover, the high usage by females of wishful thinking may be due to their 
relative lack of empowerment where hope may be regarded as an agent to action. At 
the same time, females use problem-focused strategies to much the same extent as 
males (Frydenberg & Lewis，1991). This shows that females still take effective 
action to cope with their problems and do not only emphasize on wishful thinking. 
Apart from the above gender difference in coping, females use strategies of turning 
to religion more than males (Lee et al., 1992 ； Frydenberg & Lewis, 1993a ； Phelps 
& Jarvis, 1994). A summary of fmdings on gender differences in coping is shown in 
Table2.1. 
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Table 2.1 Summary of Gender Differences in Adolescent Coping Research 
Gender Typical Coping Studies 
Strategies 
avoidant coping Copeland & Hess (1995) 
Frydenberg & Lewis (1991) 
Male denial Frydenberg & Lewis (1991) 
Kurdek (1987) 
Stark et al.(1989) 
physical recreation Frydenberg & Lewis (1991，1993a) 
ignore problem Copeland & Hess (1995) 
Frydenberg&Lewis(1991) 
Starket al.(1989) 
seeking social support Bird & Harris (1990) 
Carver et al. (1989) 
Frydenberg & Lewis (1991,1993a) 
Patterson & McCubbin (1987) 
Phelps & Jarvis (1994) 
Seiffge-Krenke & Shulman (1990) 
Stark et al. (1989) 
Female ventilating emotions Copeland & Hess (1995) 
Phelps&Jarvis(1994) 
Seiffge-Krenke & Shulman (1995) 
*Lee et al.(1992) 
*Chan(1994) 
wishful thinking Frydenberg & Lewis (1991,1993a) 
Patterson & McCubbin( 1987) 
Phelps & Jarvis (1994) 
*Chan(1994) 
tuming to religion Frydenberg & Lewis (1993a) 
Phelps & Jarvis (1994) 
*Lee et al. (1992) 
tension reduction Frydenberg & Lewis (1993a) 
Patterson & McCubbin (1987) 
* Chinese Coping Research 
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22>? A^e Differences in Copins 
In a review of research findings on coping studies across age groups, no 
consistent findings are revealed. SeifFge-Krenke and Shulman (1990) conducted a 
cross-cultural research study investigating coping behaviour of younger and older 
adolescents in Germany and Israel. The findings revealed that there was a tendency 
for Active, Internal and Withdrawal Coping to increase with age in German 
adolescents but these coping strategies decreased with age in Israeli adolescents. 
Inconsistent findings were also reported in coping strategies such as tension 
reduction actions, seeking social support, active coping actions, and denial of 
problems (Ebata & Moos, 1994 ； Frydenberg & Lewis，1993a ； SeifFge-Krenke, 1995 
；Stern&Zevon，1990). 
In Hong Kong, young adolescents use more avoidant coping such as self-
blame, escape from stressful situations, and sleeping while older adolescents use more 
active coping such as direct action to solve problem, seek advice from experienced 
person, and concentrate on problematic situation (Chan, 1994). In conclusion, age 
and culture exert significant effects on coping behaviour. A summary of research 
findings on age differences in coping is shown in Table 2.2. 
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Table 2,2 Summary of Age Differences in Adolescent Coping Research 
Study Age difference 
younger > older older >younger 
Seiffge-Krenke & Israeli adolescents German adolescents 
Shulman(1990) . 
active coping, internal coping, active coping, internal coping, 
withdrawal withdrawal 
Stem & Zevon wishful thinking, detachment, 
(1990) tension reduction, keep to self, 
Frydenberg & social support, solve the 
Lewis (1993a) problem, self-blame, tension 
reduction 
Ebata & Moos avoidant coping, ventilating guidance support, logical 
(1994) emotions analysis, positive reappraisal, 
problem solving, acceptance 
Seiffge-Krenke seeking support fi:om parents seeking information, 
(1995) acceptance, seeking support 
from friends, 
Chinese Coping Research 
Study younger > older older > younger 
Chan (1994) self-blame, confrontive coping, 
cognitive avoidance , seeking social support, 
behavioural avoidance focus on problem solving 
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2,2.4 Ethnic Differences in C0pin2 
The sociocultural context as reflected in ethnicity or family of origin is 
certainly associated with different patterns of coping in adolescents. A cross-cultural 
study of German and Israeli adolescents (Seiffge-Krenke & Shulman，1990) revealed 
that German adolescents used more active coping by means of social resources 
while Israeli adolescents used a more balanced proportion of both active and 
internal coping on problems. Li another cross-cultural study of three broad ethnic 
groups according to the languages spoken at home (Anglo-Australians, European-
Australians and Asian-Australians), different ethnic groups had distinctive patterns 
* 
of coping (Frydenberg & Lewis, 1993a). The fmdings showed that Anglo-Australian 
students used Worry and Work Hard and Achieve less, and used Seek Relaxing 
Diversions and Tension Reduction strategies more to cope than did their non-Anglo 
counterparts. The fact that Anglo-Australians tended to escape from their present 
circumstances as other ethnic adolescents might favour challenging the problem. Li 
contrast, the Asian-Australians tended to use more Social Action’ Seek Professional 
Help, and Work Hard And Achieve than did Anglo-Australian students. The 
differences in the relative use of coping strategies among ethnic groups might be 
associated with differences in the nature of concerns important to the groups. For 
example, European-Australian students used more Seek Spiritual Support as a 
strategy to cope than the other two groups. A strong tradition of religious practice in 
European culture was found in the various European immigrant groups in Australia. 
Besides, Asian adolescents preferred to use Work And Achieve and this might be 
associated with the Asian Confucian cultural emphasis on academic achievement in 
school and society. Generally, the greater use of seeking advice from older persons 
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may be related to cohesive family relations among Asian families. The above research 
studies clearly identify cultural influence on adolescent coping. A summary of 
research findings on ethnic differences in coping is shown in Table 2.3. Generally, 
ethnicity may be seen to reflect the sociocultural context within which adolescents 
grow up and learn to cope. 
Table 2.3 Summary of Ethnicity Differences in Adolescent Coping Research 
Study Ethnicity Difference 
Copeland & Hess Hispanic > Anglo: 
(1995) participating social activities, spiritual support 
Frydenberg & Lewis Asian > Anglo, European: 
(1993a) 
work & achieve，seeking professional help 
Anglo, European > Asian : wishful thinking 
Anglo > Asian, European : avoidant coping 
Seiffge-Krenke & German > Israeli: active coping, withdrawal 
Shulman (1990) 
Israeli > German : internal coping 
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2.3 Family Environment and Adolescent Copins 
2.3.1 Family Environment as a Source of Support and Stress 
The family plays the most significant role in influencing adolescents' 
psychosocial development. Thus, understanding the relationship between family 
environment and coping is an important aspect in the study of human lifespan 
development. How is the family environment related to adolescent coping? Also, 
how are supportive or conflicted family environments related to different types of 
adolescent coping behaviour? 
Adolescents' lives are under parental control until the end of adolescence, 
but the relationship patterns guide an adolescent in his or her development and 
adaptation to the adult role (Hunter & Youniss，1982). For example, parental 
involvement in the management of children contributes opportunities for parent-
child social interactions. Parents may supervise and guide these interactions. 
Livolvement in relationships may help to establish independence of adolescents 
instead of interfering with the development of independence. As adolescents grow 
up, they engage in affairs both within and outside the family. Generally, adolescents 
may worry about a wide range of issues related to body appearance, school academic 
achievement, future employment, relationships to peers fNicholson & Antill, 1981 ； 
Offer & Offer, 1975 ； Rutter, 1983). Besides, parents also make demands on their 
children and a range of stresses related to family life are reported in school-aged 
children (Matheney, Aycock & McCarthy, 1993). 
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Adolescents' close relationships with parents provide social support that 
serves as a buffer against the negative effects of stress (Caplan, 1974). The positive 
parent-adolescent relationships contribute to the ability of adolescents to cope with 
various sources of stress such as stressful life events and life transitions (Cauce et 
al., 1982). Adolescents' interpersonal resources and intrapersonal factors such as 
age, gender, intelligence, and temperament are perceived as crucial predictors of 
coping and adaptation (Rutter, 1985 ； Wemer & Smith，1982). The interpersonal 
resources of adolescents are close relationships with the family, peers, teachers and 
social groups. As support is available and their psychological needs are satisfied, 
adolescents cope with stress in more active, flexible, and positive ways (Skinner & 
Wellbom, 1993). Li contrast, when relationships are coercive and adolescents' 
needs are ignored, adolescents cope with challenges in passive and rigid ways. On 
the other hand, family conflict is an obstacle to close parent-adolescent 
relationships. Family conflicts occur more than any other problems (Kanner, 
Feldman, Weinberger & Ford，1987 ； Spirito et al., 1988 ； Stem & Zevon, 1990) 
and adolescents perceive family conflicts as a type of stressor. Meanwhile, conflict 
in relationships may serve as a positive function in promoting positive growth and in 
facilitating independence and diminishing dependence on parents (Blos, 1979 ； 
Steinberg, 1987). 
Li an open and expressive family environment where adolescents actively 
involve in discussions about positive and negative affairs and express their views 
and feelings freely, adolescents have a higher score in self-esteem than those in 
families which avoid conflict (Demo, Small & Svain-Williams，1987). Moreover, as 
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family relationships lack closeness or fail to provide support for adolescents' striving 
towards independence, there is maladjustment in adolescents (Shulman & Klein， 
1982). Generally, cohesive and supportive family relationships are associated with 
identity exploration, role-taking skills, and ego-development of adolescents 
(Grotevant & Cooper, 1985, 1986 ； Hauser et al., 1984). Parents are expected to be 
aware of and support their children's individuation and to help them to achieve 
independence, whereas adolescents remain confident to get help from their parents 
in times ofneed (Grotevant & Cooper，1986). 
t 
t i Hong Kong, adolescents identify the family as a primary concem fViolato 
& Kwok, 1995) and they are much more concerned with family and parents when 
compared to Canadian adolescents (Kwok & Violato’ 1993). Parents and family 
environments play significant roles in the psychological development of Chinese 
adolescents. The stability and nature of the family environment are clearly 
associated with many aspects of adolescent development. Li fact, the family context 
is critical in determining how adolescents enter adulthood. For example, parental 
support, but not control, is positively and significantly associated with self-esteem 
(Cheung & Lau, 1985) and better relationship with parents is associated with higher 
general, academic, appearance, social and physical ability self-concepts. Moreover, 
a poorer relationship with parents is found to associate with more self-reported 
delinquency as well as school records of misconduct. Besides, adolescents' 
relationship with parents dominates the prediction of life satisfaction ^.au & Leung， 
1992). 
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The cultural and contextual aspects are very important factors that 
significantly influence parent-adolescent interactions. Parents from different cultures 
expect their children to cope in different ways. Most of these interactions are related 
to the level ofautonomy granted to the adolescents. For example, more individuality 
is tolerated with greater emphasis on personal freedom and identity in Westem (e.g., 
American, Australian) families, whereas adolescents are subjected to more 
authoritarian parent-centered control with greater expectation (Lin & Fu, 1990) that 
they will fit in and conform to family demands in Chinese families. Thus, cultural 
and contextual factors should be considered in examining the relationships between 
« 
family environments and adolescents' coping strategies. 
2.3.2 The Influence of Parentins Styles on Adolescent Coyins Behaviour 
Li observing how significant others cope with stress, adolescents leam how 
to cope with different stressors. Above all significant others, parents serve as very 
important role models and so social learning takes place in the context of family 
life. Parents act deliberately to influence the coping behaviour of their children. 
Li the study of the relation between parental rearing practices and coping 
strategies, adolescents from authoritative rearing style family (warmth and nurture 
coupled with close monitoring and age-appropriate demandingness) use more social 
support and problem-focused coping than do those from other rearing styles (Dusek 
& Danko, 1994 ； McMtyre & Dusek, 1995). Li general, perceived parental warmth 
is related to the greater use of social support and problem-focused coping. Parental 
firm control is associated with increased problem-focused and reduced emotion-
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focused coping. However, parental rearing styles are not related to emotion-focused 
coping behaviours of adolescents. Actually, authoritative parenting involves 
relatively high degrees of parent monitoring and the demanding of age-appropriate 
behaviour. Such demand for behaving responsibly may teach offspring that events 
are to some degree controllable and may lead not only to enhance the use problem-
focused coping but also reduce the use of less effective coping, such as mental 
disengagement and the use of drugs and alcohol. The findings suggested that 
parental rearing practices is an important factor in the development ofgeneral coping 
behaviour. While parents may teach and model specific coping behaviors, their 
« 
rearing practices clearly have an impact on the development of general coping 
orientations (Dusek & Danko，1994). 
t i the family context, adolescents may internalize the coping behaviours of 
parents and other family members, and parents' behaviour serves as a model for 
adolescent coping behaviour (Shulman, 1993). For examples, parents who actively 
explore and employ adaptive solutions such as attempting to resolve conflicts 
cooperatively, serve as an adaptive model for adolescent coping, t i contrast, passive 
or rigid parents are not able to support adolescent's active coping development. Jn 
close relationships, the behaviours of significant others may serve as models for 
adaptive or maladaptive coping or may directly encourage active mode of coping. 
Generally, when parents are willing to accept help from others and when they are 
capable of evaluating events faced by their family, adolescents show a high level 
ofintemal and active coping (information seeking and the use ofadvice). 
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Although the influence of parents as models for adolescent coping is not yet 
fully understood, the influence of parents appears to derive from their roles as 
defmers of norms and standards. From the provision of family environment, they 
also support development of competence and autonomy in adolescents. Thus, the 
family is the foundation where adolescents are nurtured, cushioned and supported in 
the life-span oftheir development. Additionally, the family is the most ready place 
to provide social support for adolescent under stressful situations. However, for 
many adolescents, the family is not regarded as a source of support but a setting 
where stresses and strains are encountered frequently. The challenge for parents is 
how to provide and establish an environment where adolescents advance and 
develop their adaptive coping behaviour and use the resources in the most effective 
way possible. The challenge for adolescents is how to understand the circumstances 
around them and how to develop coping strategies to deal with different stressors 
effectively and confidently. 
2.3,3 The Influence of Family Environments on Adolescent Covins Behaviour 
Social learning theory (Bandura, 1977) proposes that adolescents may 
acquire new behaviours by observing the rewards or reinforcements from others and 
that they terminate new behaviour by observing the punishments from others. 
Besides, adolescents may evaluate the situations and foresee the possible outcomes 
oftheir action without actually experiencing the event, and so they play active roles 
in their own coping behaviour. Adolescents may observe the behaviour of others, 
get information, and develop their expectation that guide their own actions and 
establish internal standards in subsequent situations (Peterson & Leigh, 1990). Thus, 
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adolescents' coping strategies effectively regulate their behaviour, emotions, and 
motivation orientation during periods of stress. The interaction between adolescents 
and family environment may facilitate or interfere coping development of 
adolescents. 
According to Reiss (1981)，each family establishes a ‘family paradigm', 
namely，a structure ofits intrafamilial interaction, as well as a perception ofand a set 
of assumptions about the external world. Following the research direction of 
Lazams, (1976) study, Reiss and Oliveri (1980) proposed a model for linking the 
family paradigm to the ways in which the family responded to stress (i.e., how it 
copes). As a family possesses appropriate problem-solving skills, the family is able 
to reappraise an external threat and it can support the search for a favourable 
solution. Thus, the functional coping process is marked by a family's belief in its 
ability to deal with the world, along with an integration ofresponses from all family 
members. Conversely, a hostile attitude toward the world and an emphasis on 
family unity against external threats may inhibit the development of coping 
strategies because the family may be left with only its former mode of responding 
that may not be suitable for different situations or circumstances. This type of 
family obviously does not offer a model for effective functional coping. Moreover, 
perception of the external world as dangerous and hostile may lead parents to 
prevent their adolescents from dealing effectively with other persons or external 
circumstances such as peers or school. Thus, the family may serve as a guide or 
model for adolescent functioning. Family interactions or family types determine the 
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development and adaptation of adolescents (Hauser et al., 1984 ； Russel, Olson, & 
Sprenkle, 1979 ； Shulman & Klein，1982). 
2.3.3,1 Family Environment Subscales (FES) 
The family may serve as a guide or model for adolescent functioning. The 
family environment is crucial in shaping the developing adolescents, especially in 
Chinese families (King & Bond, 1985). Cohesiveness of the family environment is a 
significant and important characteristic of a close family. Li addition, adolescents 
perceive a high degree of parental control and discipline in Chinese families (Ho, 
« 
1996 ； Lin & Fu, 1990 ； Rosenthal & Fledman, 1996). Besides, parents emphasize 
the importance of academic achievement and intellectual development (Steveson & 
Lee, 1996). Li Hong Kong, the school educational curriculum adapted from Westem 
culture emphasizes the development of personal value and freedom of thinking. 
Hong Kong adolescents tend to seek an independent family environment in which 
they have the freedom to develop their own personalities and abilities. Thus, parent-
adolescent conflicts are very common in Hong Kong families (Yau & Smetana， 
1996). Parent-adolescent conflictual interactions usually take place within a family 
context. Jhus, the investigation of relationship between family conflicts and 
adolescents' coping development is valuable. 
The FES has been widely used in Hong Kong adolescents. Family social 
environment is positively associated with self-esteem in the Chinese adolescents 
(Cheung, 1982 ； Cheung & Lau, 1985) . The control and organization subscales of 
the FES are related to the dysfunctional and functional parental control respectively 
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(Lau & Cheung, 1987). A greater control is associated with less cohesion and more 
conflict, whereas greater organization is associated with more cohesion and less 
conflict (Lau & Cheung，1987). A negative, restrictive and interfering control is 
usually negatively related to parental warmth, whereas constructive control as order 
and organization always has a positive relation with parental warmth. Li other 
words, order and organization are essential for maintaining a harmonious 
relationship among members in a Chinese family (Cheung & Lau，1985). 
Moreover, family social environment has a fairly strong relation with personality, 
but only has a moderate relation with social competence in non-conflict situations 
(Leung, 1989 ； Leung & Ma，1989). Generally, the findings in the above Hong Kong 
studies are quite consistent with past fmdings in the literature. It is thus justified to 
claim that the FES has a good potential to become a useful assessment instrument 
for Chinese adolescents in Hong Kong. Li addition, since there is no well established 
instrument on family social environment originated in Chinese, it may be useful and 
practical to explore this topic by adapting a reliable and valid test originated in 
America. Another reason for choosing the FES as the instrument in the present study 
is its popularity in cross-cultural studies as indicated by the fact that the FES 
instrument has been translated into 11 languages including the Chinese. Generally, 
the psychometric characteristics of the translations are comparable to those of the 
English version (Moos & Moos, 1986). 
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233,2 Relationships Between Family Environment Subscales and Coyins 
Stratesies 
In two adolescents coping research studies (Fallon, Frydenberg & Boldero, 
1993 see Frydenberg, 1997)，the Adolescent Coping Scale, ACS (Frydenberg & 
Lewis, 1993b) and the Family Environment Scale , FES (Moos & Moos，1986) and 
the Family Functioning Scale, FFS, O^oller & Terry，1990) were used. These studies 
aimed to obtain a more precise picture of adolescents' coping development in 
different family environments. Generally, in families that were perceived as being 
cohesive, adolescents used Social Action and also Professional Help. Jn these 
« 
families, there was a sense of security in one's identity and in the family as a source 
of support for the individual. Within that context of security, adolescents were able 
to manage external stressful issues and seek the help of friends and professional 
others. Jn highly expressive families, adolescents did not use Relaxing Diversion or 
Wishful Thinking nor Keep to Themselves. M highly conflictual families, 
adolescents used Tension Reduction strategies. With respect to relationship between 
coping strategies and FES subscales, adolescents in families scoring high on the 
Personal Growth Dimension used more Industry and Work Hard and Achieve and 
Seeking Social Support than other coping strategies. In families scoring high on the 
achievement-orientation subscale, adolescents used more Physical Recreation, Work 
Hard and Achieve, Seek Social Support and Physical Relaxation and less Not Cope 
and Tension Reduction. Moreover, in families with high intellectual-cultural 
orientation, adolescents used more Seek Social Support, Focus On Problem 
Solving, Focus On The Positive And Work Hard And Achieve. It might be concluded 
that in families scoring high in Personal Growth Dimension, adolescents used 
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working hard and tackle problems directly and used the support ofothers, but they 
did not use Ignore The Problem coping strategy. Furthermore, in families that were 
high on moral and religious orientation, adolescents used Seek Spiritual Support and 
WorkHard andAchieve (Fallon et al., 1993). 
][n conclusion, families having an achievement orientation, focusing on 
personal growth , being cohesive, and high on intimacy are regarded as functional 
and adolescents use productive strategies to cope. In contrast, where families are 
perceived as authoritarian, confIictual or controlling, adolescents tend to use 
avoidant coping strategies (Fallon, et al., 1993). The consistent fmding is that in 
poorly organized and conflict-orientated families, adolescents exhibit the highest 
level ofdysfunctional coping style (Shulman et al.，1987). The findings summarized 
that if family life is experienced as functioning well, adolescents make use of 
productive strategies in coping with daily life. The fmdings ofthe above two studies 
are summarized in Table 2.4. 
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Table 2.4 Relationships between Family Environments and Coping Strategies 
Coping a 
Study I Frequently used Infrequently used 
Family Environment Scale ^  
Relationship dimensions 
Cohesion Social action Not cope 
Professional help 
Conflict Tension reduction 
Personal growth dimension 
Achievement Work hard Not cope 
Social support Tension reduction 
mtellectual-cultural Solve the problem Ignore the problem 
orientation Workhard&achieve 
. Moral-religious Spiritual support 
emphasis Work hard & achieve 
System maintenance 
dimension 
Control Tension reduction Work hard & achieve 
Study II 
Family Functioning Scale ^  
Litimacy Social support Keep to self 
Work hard & achieve Ignore the Problem 
Parenting style Work hard & achieve 
(democratic vs. 
authoritarian 
Conflict Not cope Focus on the positive 
Tension reduction Relaxing diversions 
a Adolescent Coping Scale (Frydenberg & Lewis，1993b) 
b Family Environment Scale ( Moos & Moos, 1986 ) 
c Family Functioning Scales (Noller, 1990 see Frydenberg, 1997) 
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2,3.3,3 Relationships between Family Clusters and Coping Stratesies 
Many research studies have investigated the relationship between adolescents' 
coping strategies and their family environments (Seiffge-Krenke, 1995 ； Shulman, et 
al., 1987 ； Shulman, 1993). Li a study, Shulman et al. (1987) compared adolescent 
coping styles among different family environments. Family environments were 
measured by the Family Environment Scale O^ES ； Moos & Moos，1986) and 
coping strategies were measured by means of the coping questionnaire (CASQ; 
Seiffge-Krenke, 1995). A K-means cluster analysis revealed four distinctive types of 
family environments. The characteristics of four family clusters were as follows. M 
« 
Unstructured Conflict-Orientated Cluster, adolescents perceived a high degree of 
conflict interaction and a lack of support within the family context. Jn Control-
Orientated Cluster, adolescents perceived their families as emphasizing control, 
reflecting pressure for the structuring of family activities and explicitness of family 
rules. Li Unstructured Expressive-Independence Orientated Cluster, adolescents 
perceived in the families a substantial degree of cohesion and unity combined with 
an encouragement of open expression of their feelings and individual independence. 
Li Structured Expressive-Intellectual Orientated Cluster, the family environment 
emphasized intellectual activities and an appropriate level of organization and clear 
rules and guidance. 
These four clusters revealed different levels of family functioning and 
resemble family environment clusters in other studies fBillings & Moos，1982 ； 
Moos & Moos，1976). Shulman et al. (1987) compared adolescents' coping 
behaviour among the different clusters and found significant differences in coping 
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strategies of Internal Coping, Active Coping，and Withdrawal Coping. The 
findings revealed that in the Unstructured Conflict-Oriented and Unstructured 
Expressive-Independence Oriented family clusters, adolescents had the lowest level 
of Active Coping，whereas in the Unstructured Conflict-Oriented family cluster, 
adolescents had the highest level of Withdrawal coping strategies. Moreover, the 
significant differences among the four family clusters on Active Coping and 
Withdrawal Coping were found. 
Adolescents' coping strategies are strongly associated with their types of 
4 
family environments (Shulman et al., 1987). According to Billings and Moos (1982), 
an Unstructured Conflict-Oriented family environment was the least optimal for 
adolescents' development, adolescents employed a low level oiActive Coping and a 
high level of Withdrawal Coping. This type of family environment neither served as 
a model for functional coping, nor supports (and may even interfere with) the 
adolescent's ability to deal with the extemal world and developmental demands. Jn 
the Structured and Expressive-Intellectually Oriented family environment, 
adolescents showed a high level of Active Coping and a low level of Withdrawal 
Coping. Jhis result indicated that family support and organization positively 
contributed to adolescents' individual development and their adaptation. The family 
environment, which consists of support and a high level of organization, reflects the 
consensus-sensitive family type (Reiss, 1981) in which intra-family support seeking 
is aimed at maintaining the family's high level of cohesion. 
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Adolescents use more avoidant coping strategies in the families in which 
family environments are characterized by poor cohesion, minimal expression of 
feelings and highly conflictual interactions. Besides, adolescents with a higher level 
of functional coping perceive their families as more cohesive and organized and as 
showing respect for individual development, whereas their perception of a lack of 
family support or an over-controlling family climate is related to a higher level of 
avoidant coping. The findings of the associations between coping strategies and 
family environment has been validated in a cross-cultural research on German and 
Scandinavian adolescents (Seiffge-Krenke, 1992). 
a 
In another study, Seiffge-Krenke (1995) used a K-means cluster analysis to 
identify four distinctive types of family environments. The description of these four 
distinctive family environments were reported as follows, ln Achievement and 
Control-oriented families cluster, adolescents perceived families emphasizing 
r 
achievement and control. Li Disengaged and Conflict-oriented families cluster, 
adolescents perceived a high degree of conflictive interaction and a lack of support 
within family context. Li Structured, Cohesive and Moral-Oriented families cluster, 
adolescents perceived their families as being cohesive, and having little conflict. 
These families strongly emphasized clear rules and guidance related to the family 
organization. In Cohesive, Expressive, and Individuated families cluster, these 
families emphasized intrafamilial relationship. Adolescents from these families 
perceived the highest level of family cohesion and unity and the lowest level of 
achievement orientation, organization and control compared to other clusters, and 
this indicated that there was a free environment for adolescent development. The 
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characteristics of four family clusters were different from those of another study 
(Shuknan, et al., 1987). Li the analysis of coping strategies among four family 
clusters, adolescents belonging to different family types differed significantly from 
one another with respect to Active Coping and Withdrawal Coping. In the Cohesive, 
Expressive, and Individuated family environment, adolescents used more active 
coping and were less likely to use Withdrawal Coping strategies. On the other hand, 
adolescents from cluster of Disengaged，and Conflict-Oriented families employ 
Withdrawal Coping frequently and were less likely to use Active Coping. The 
research fmdings are consistent with the results from a similar study (Shulman et 
al.,1987). 
Li general, a negative perception of family environment (e.g., less family 
cohesion, greater family conflict, less achievement orientation, and less emphasis on 
family organization ) is associated with the use of more avoidant coping strategies 
such as denial and behavioural disengagement. The relationships between adolescent 
coping and perceived family climate are similar to those found by Shulman et al. 
(1987). Li a conflict-orientated unstructured family, the adolescents lack a model of 
active coping and they are probably forced to depend on family decisions rather 
than developing their own active involvement (Stem & Zevon，1990) . ln a cohesive, 
expressive, and intellectual environment (Shulman et al., 1987), the family respects 
the adolescent's ability to deal with the world in open mind. Consequently, these 
adolescents are free to seek information and advice from others. 
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Finally，numerous studies have established relationships between family 
environments and coping strategies (Shuknan et al., 1987 ； Seiffge-Krenke, 1995 ； 
Stem & Zevon, 1990), A sense of family support and organization contributes to a 
functional, interpersonal coping strategies. It is concluded that the family cohesion 
and support environment facilitate the development of adolescent adaptive coping. 
2.4 Chinese Confucian Culture, Family Relations and 
Adolescent Socialization 
2,4J Essences of Chinese Confucian Culture 
: Confucianism is the essence of the Chinese Culture of which the principal 
purpose is to achieve a harmonious society. Harmony is the most treasured social 
value OBodde, 1953) . The Chinese Confucian culture emphasizes that if every 
individual is to act towards others in a proper way, then an orderly world will be 
achieved. The proper way is prescribed by a set of rules for action. In sociological 
terms, Confucianism perceives the ideal society as a massive and complicated role 
system such as “Let the ruler be a ruler, the father a father, the son a son", and so 
forth.(Wu&Tseng, 1985). 
In Conftician social theory, the individual is never conceived of as an isolated 
and separate entity. Li the Confucian human-centered philosophy, man cannot exist 
alone; all actions must be in a form of interaction between man and man. Human is 
conditional on a man's being obedient to social norms in daily interactions (King & 
Bond, 1985). Social norms can only be cultivated and developed in inter-human 
relationships in a social context. 
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t i the Confucian paradigm of individual, individual is socially situated, 
defmed，and shaped in a relational context, ][n brief, individual is a relational being. 
A relational being is sensitive to his relations with others, above, below, or on equal 
footing with him. Chinese people view themselves situated symbolically in the web 
o fa relational network through which people define themselves. 
2.4.2 Family Structure andAdolescent 
Li the Confucian paradigm, the individual is conceptualized as a relational 
being. According to Confucians, certain relationships are of paramount importance. 
• 
They are the so-called Five Cardinal relationships, namely, those between sovereign 
and subject, father and son, elder and younger brother, husband and wife, and friend 
and friend. Of these five basic dyads, three belong to the family and the other two 
are based upon the family model. Jn Confucian social theory, the family occupies a 
central position; it is not only the primary social group, but it is the prototype of all 
» 
social organizations. The family system is the foundation of the social system of 
China and family is the primary reality and development context for Chinese 
adolescents. 
Apart from the kinship system, there is rarely a secondary organization or 
association outside the family to serve the individual's social needs OKjng & Bond， 
1985). Lideed, there is no one major aspect of traditional social life that is not 
touched by the ties and influence of the family. The family is the basic unit of 
society. The four virtues of family are as follow: a beliefinharmony and solidarity, 
a stress on lineage prolongation and expansion, an emphasis on family prosperity, 
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and a strong sense of sentiment for the family (Goodwin & Tang, 1996). 
Responsibility towards the family, the interdependence of family members, and 
respect for parents are still key themes among Chinese people around the world 
(Feldman & Rosenthal，1990 ； Feldman & Rosenthal, 1991 ； Ho, 1996). Even after 
migration, many households remain multigenerational (Lum & Char，1985). The 
traditional extended family provided not only material security, but also 
psychological security in terms of ancestral lineage (Chu, 1985). Li addition, the 
family is important for adolescent's self-identity development and family and 
individual behaviour are difficult to separate (Hsu, 1985). 
• 
2.4.3 Adolescent Socialization in Family Context 
The Confucian tradition can be seen clearly in the reakn of child 
socialization. This influence is well captured in the Chinese proverb ‘strict father, 
kind mother'. Children in Westem societies are taught to value independence and 
individualism, while in Chinese culture a broader social responsibility is 
emphasized, with a particular emphasis on socially desirable and culturally approved 
behaviours, such as the significance of social harmony fKing & Bond，1985 ； Wu & 
Tseng, 1985). Li Chinese culture, children are also traditionally taught the inhibition 
of expression and a general pattem of obedience and piety (Ho, 1996 ； King & Bond, 
1985 ； Lin & Fu, 1990). Respect is a central tenet of many Chinese relationships. Jn 
traditional Chinese societies, a son's respect for his father (filial piety) may involve a 
continual display of obedience throughout his life. Thus, there is a need to 
understand child-rearing practices of parents in Chinese Confucian culture. Results 
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of such studies may provide additional knowledge about patterns of child and 
adolescent socialization. 
Although there is a lack of a definite conceptualization of the significance of 
child rearing to personality development in Chinese society Qlo, 1981)， 
philosophical perspectives and general knowledge of Chinese families are found in 
the literature (Chao, 1983). t i order to understand the socialization process in the 
Chinese family, there is a need to explore the significant essence of Confucian 
principles on family interactions and relationships (Chao, 1983 ； Ho, 1981; King & 
» 
Bond, 1985 ； Wu, 1985). Definitive views on parental control, obedience, strict 
discipline, emphasis on education, filial piety, respect for elders, family obligations, 
reverence for tradition, maintenance of harmony, and negation of conflict are 
attributed to the influence of Confucianism (Chao, 1983 ； Ho, 1981). 
» 
Variations in child-rearing practice between the Chinese and American 
cultures are assumed to be derived in part from the different values and traditions 
placed on the family and on parent-child relationships (Chao, 1983 ； Glenn, 1983). 
Li a comparison between Westem and Chinese child rearing practices. Differences in 
child-rearing practices in different cultures have been revealed (Lin & Fu, 1990). 
Firstly，Chinese parents tend to control more their children than do American 
parents. Li the Confucian Chinese tradition, the aspects of parental authority and 
filial piety are a part of the Chinese cultural heritage and that ‘parents are always 
right, influences parental control and the discipline of children (Chao, 1983 ； Ho, 
1996 ； Rosenthal & Feldman，1996). Secondly, Chinese parents are less likely to 
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encourage independence than do American parents. Traditionally, in Chinese 
society the child is socialized to adapt his role in the social order (Ho, 1981， 
Goodwin & Tang，1996). American parents tend to encourage independence or 
individualism more than Chinese parents do (King & Bond, 1985). Furthermore, 
Chinese parents emphasize more about the value of academic achievement than do 
American parents (Lin & Fu, 1990). Chinese parents place great importance on 
academic achievement as a means to acquire personal advancement, higher social 
status, wealth, and respect in the Chinese society (Stevenson & Lee，1996)，and as a 
means of overcoming discrimination and gaining opportunities in the United States 
• 
(Lum&Char，1985). 
In the review of research studies related to coping or family environments in 
Chinese adolescent population, several studies were conducted in Hong Kong. 
Cheung and Lau (1985) investigated the relationship between family environments 
» 
and self-esteem. Lee et al. (1992) examined the relationship between coping 
strategies and psychological distress. Chan (1994) explored the dimensions of 
coping strategies in Chinese population. Besides, Chan (1995) examined the 
relations between coping strategies and depressive symptoms. However, there is no 
research study that investigates the relationships between coping strategies and 
Chinese family environments. Jn a review of Westem research fmdings, cohesive 
family environment is significantly and positively associated with problem-focused 
coping strategies ^>lanning, active coping, and seeking advice) and emotion-focused 
coping strategies (seeking social support and positive reinterpretation). Meanwhile, 
conflictual family environment is significantly and positively associated with 
avoidant coping strategies (mental and behavioural disengagement). Although there 
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is no research finding about the relationship between family environments and 
coping strategies in Chinese adolescent population, this research topic is valuable for 
investigation because adolescents' coping development is clearly associated with 
family environments in Chinese culture. The family is the major developmental 
context for adolescents, and adolescent-family interactions significantly influence 
the adolescents' coping development. Li Hong Kong Confucian culture, family 
education, family environments and parent-adolescent interactions play important 






3.1 Overview of the Studv 
The objectives of present study were twofold. The first objective was to 
investigate coping strategies used by Hong Kong secondary school students. The 
reliability of coping dimensions in COPE was also explored. Age and gender 
differences in the use of coping strategies were also examined. The second 
objective of this study was the analysis of the relationship between adolescents' 
coping strategies and different family environment types. The family environment 
types in Hong Kong adolescents were identified by cluster analysis, and the 
associations between family environment types and coping strategies were also 
examined. 
t 
3.2 Sisnificance of the Study 
Newspapers and other public media report many stressful situations and 
behavioral problems of students in Hong Kong. Public news reflect that stress is an 
essential part of students' life. In fact, some students may become maladjusted and 
tend to commit suicide because they lack the ability to cope with different types of 
stress ('Adolescent Suicide & Education Department Reflections', 1997 ； 
‘Adolescents & Suicidal Idea', 1997). Public media reveal that the competitive, 
achievement-oriented educational system and the neglect by parents are major 
causes leading to the emergence of maladjusted students ( ‘Adolescent Stress', 
1997). Although many students have to confront different stresses, they are able to 
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manage different kinds of stress and grow up with a healthy self-identity. Therefore, 
coping behaviours of students become a valuable and significant research issue for 
investigation. 
Li addition, the family environment is another important variable for 
investigation because the family is an essential unit for the development of 
adolescent self-identity in the Chinese culture (Chao, 1983 ； King & Bond, 1985). 
Merpersonal interaction between parents and students may determine the coping 
strategies of students. Researchers noted that family interactions contribute to 
泰 
student coping (Frydenberg, 1997 ； Seiffge-Krenke, 1995). Parents can either 
provide emotional, instrumental, or material support in helping children to solve 
problems. Moreover, their own ways of tackling difficulties may serve as models for 
children to solve problems. Besides, observing parental problem solving behaviour 
may guide the students' behaviour and help them identify appropriate or 
inappropriate coping strategies. It is likely that certain dimensions of the family 
environment are relevant to the student's appraisal of problems and also contribute 
to the coping action, even if they do not directly address the management of stress. 
For examples, some researchers (Shulman et al.，1987) find that high level of 
functional coping action such as active and planning coping strategies is positively 
associated with cohesive and organized family environment, and coping strategy of 
behavioural disengagement is negatively associated with cohesive nature of family 
environment. Besides, less organized nature of family environment is positively 
associated with denial and mental disengagement coping actions. 
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The research findings of the present study may have several implications. 
Firstly, it is important to emphasize the self-regulatory nature of coping because it 
can be readily used for educational practice. Self-awareness can be regarded as a 
precursor to self-regulation and so self-awareness of coping strategies in adolescents 
is very important. Therefore, the school and the family have to create more 
opportunities for students to learn about themselves in coping aspects. Moreover, a 
comprehensive picture of coping strategies of student is valuable for educators, and it 
can be used as an aid for students to understand their own coping behaviour, and 
subsequently to make self-initiated changes. Thus, they can think of what directions 
of change in coping are necessary in order to meet future challenges. 
Secondly, an understanding of students' coping behaviour can be both 
relevant and helpful for the development of counselling programs as a part of 
supportive services for students in school. The counselling programs provide more 
opportunities to facilitate students' development of self appraisal skills, which include 
examining and exploring their own coping strategies. Furthermore, the understanding 
of a student's coping profile can provide information for counsellors to design 
suitable counselling programs for cognitive and behavioural change. The counselling 
programs can be on a group or on an individual basis. 
Thirdly, students' coping information can be used by educators to understand 
student behaviour in a class or group. Besides, data collected from classes or 
groups of students can be used to identify the frequently and infrequently used 
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strategies. This valuable information can be used to investigate which coping 
strategies are more effective. 
Fourthly, students' coping orientation can be taken into account for career 
choice in students. When students examine their personal coping profile, a 
particular style ofcoping may be more consistent with the requirements o f a specific 
career path or profession, For example, for occupation involving co-operative work 
with people, strategies of seeking social support may be helpful while for science-
based careers, intensive use of active coping and planning may be helpful for future 
• 
career development. Thus, the review of an individual's coping behaviour enables 
some matching of career aspirations and coping orientation. As students need to 
make changes with regard to coping, or to career aspirations, this can be achieved 
within a counselling relationship between students and counsellors. The fmdings are 
also expected to be very relevant to school counsellors who can design programs to 
y 
guide career choices of their students. 
Secondary school students may benefit by expanding their profile of coping 
strategies. Recent studies (Frydenberg & Lewis，1991; 1993a) have noted that 
different coping strategies are used to different extent by males and females. Both 
males and females may be in a position to change the extent oftheir use ofdifferent 
strategies of coping. Males, for example, may need to further develop strategies for 
seeking social support or ventilating their feelings. On the other hand, females may 
fmd it helpful to examine their use of strategies such as active coping strategies. 
Students may require guidance, counselling and cognitive behavioural training in 
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order to facilitate the expanding of their habitual or preferred coping strategies for 
future challenges. 
With respect to the family context, relationships between family 
environments and coping strategies are very valuable to educators who may get 
more information about interactions between family environments and adolescents' 
coping. Educators may understand more the coping development of adolescents in 
different family environments. As the types of family environments are identified by 
cluster analysis, the associations between family types and coping strategies can be 
« 
found. These findings are very useful for teachers to know what type of family 
environments is the most adaptive family environment for adolescents' development 
in coping. As the most adaptive family environment for adolescents is identified, 
this healthy environment has to be encouraged and promoted by schools and 
teachers in order to build the optimal family context in which adolescents' coping 
> 
abilities may be developed. 
3.3 Subjects 
3.3,1 PilotStudv 
One hundred and sixty-seven secondary school students 167 subjects (grade 
7, n =25 ； grade 9，n = 32 ； grade 11，n = 71 ； and grade 12, n = 39)，aged 12-18， 
participated in the pilot study. All subjects completed the questionnaire consisting 
the following sections : demographic information, coping strategies inventory and 
family environment inventory. The purpose of pilot study was to make sure that 
instructions of the questionnaire and questions items were clear enough for the 
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secondary students to understand and answer. The comments collected were used to 
check the validity and reliability of the used instruments. 
3,3,2 Main Studv 
The target population of the main study included junior and senior form 
students studying in secondary schools. The number of boys and girls were 
approximately the same and students were from different grades. Twelve hundred 
and fifty-one Hong Kong students (596 boys, 47.6 % ； 655 girls, 52.4 %) from seven 
secondary schools, participated in the main study. Their ages ranged from 12 to 18 
(grade 7 to 11; F. 1 to F.6). The questionnaire was in self-report format. Anonymity 
was guaranteed. The subjects were recruited from seven government-aided schools 
that agreed to take part. These seven schools were located in different areas in Hong 
*^"C^  




The COPE (Carver et al., 1989) instrument is a multidimensional coping 
inventory to assess the different ways in which individuals cope with stress. It is 
composed of thirteen subscales. Five problem-focused coping subscales {Active 
Coping, Planning, Suppression Of Competing Activities, Restraint Coping, and 
Seeking Social Support For Instrumental Reasons) measure conceptually distinct 
aspects of problem-focused coping. The next five emotion-focused coping subscales 
{Seeking Social Support For Emotional Reasons, Positive Reinterpretation And 
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Growth, Acceptance, Turning To Religion, and Focus On And Venting Of Emotions) 
measure aspects which may be viewed as emotion-focused coping. The last three 
avoidant coping subscales (Denial, Behavioral Disengagement, and Mental 
Disengagement) measure the avoidant coping response. The number of question 
items and descriptions of sample questions for each COPE subscale are shown in 
Appendix 1. 
Subscales description of COPE 
1. Active Copins ： taking action or putting forth effort to remove or avoid the 
.s t ressor . 
2. Plannim: thinking about how to confront the stressor, planning one's efforts. 
3. Suppression Of Competins Activities : suppressing one's attention to other 
activities in order to concentrate more fully on the stressor. 
4. Restraint Copim ： coping passively by holding back one's coping efforts. 
5. Seekiri2 Social Support For Instrumental Reasons : seeking information or 
assistance or advice about what to do. 
6. Seekins Social Support For Emotional Reasons : getting sympathy or 
emotional support attempt to reject reality of the stressful situation. 
7. Positive Reinterpretation And Growth : making the best ofthe situation by 
viewing it in a positive light. 
8. Acceptance : accepting the fact that the stressful event has occurred and is real 
9. Turnins To Relmon : increased engagement in religious activities. 
10. Focusing On And Venting Of Emotions : increased awareness of stress and 
tendency to ventilate or discharge emotions 
11. Denial : attempt to reject reality of the stressful situation. 
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12. Behavioral Disemasement : reducing efforts to deal with the stressor or 
giving up efforts to attain the goal. 
13. Mental Disen2a2ement: using alternative activities to distract oneself from 
the problem or withdrawing mental effort from the attempt to attain the goal. 
Each subscale consisted of 4 items with a four-point Likert response format 
(1: did not do this at all ； 2 : seldom do this ； 3 : sometimes do this ； 4 :1 did this a 
lot). I translated the 52-item English version of COPE (Carver et al., 1989) into 
Chinese. Much effort was made in order to ensure that the original English meaning 
'intended by each item was retained in the Chinese translation version. Two 
experienced secondary school English language teachers majoring in English 
language in university were invited to back-translate the Chinese version into 
English independently. Discrepancies were then thoroughly discussed and resolved 
by joint agreement. Then the Chinese version was checked by two experienced 
f 
. secondary school Chinese language teachers to ensure the Chinese version items 
were grammatically correct and easily understood by adolescents. 
This translated version of COPE was administrated to a sample of 167 
secondary school students for verification of validity and reliability of this Chinese 
version of COPE inventory. After responding to this translated version inventory, 
some subjects were interviewed by the author to find out the problems involved in 
the wordings and structures of the question items. After this pilot study, the 
translated version was further modified in order to eliminate the ambiguity of words 
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used. The mean subscores of each of the COPE subscales were computed and the 
range of these subscores was from 1 to 4. 
3,4,2 Family Environment Scale (FES) 
Moos (1974) introduced the concept of family environment in which each 
individual's perceptions of the family environments are assessed. The Family 
Environment Scale, FES (Moos, 1986) was designed for the measurement of a 
family members' perceptions of the pattern of relationship within the family, 
dimensions of personal growth and the nature of family organizational and decision-
making activities. The family environment is evaluated by three conceptual 
dimensions: (a) Relationships assesses the extent to which family members feel 
committed to each other and openly express their positive or negative feelings; (b) 
Personal Growth measures the extent to which family members are assertive, self-
sufFicient and make their own decisions, the extent to which their activities are 
achievement-oriented, the degree of interest in social, intellectual and cultural 
activities, and the extent of participation in social and recreational activities; and (c) 
System Maintenance evaluates the degree of importance attached to clear 
organization and structure in family life and the extent to which rules and procedures 
are emphasized to control family activities. Thus, FES composes the three general 
dimensions of family social environment : quality of interpersonal Relationships 
{Cohesion, Expressiveness, Conflict�., Personal growth (Independence, Achievement-
orientation, Intellectual-cultural orientation, Active-recreational orientation, and 
Moral-religious emphasis)\ and System Maintenance {Organization, Control). 
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The original English version of the FES was directly translated and careflilly 
studied by Cheung (1982). The translated FES Chinese version was used for Hong 
Kong Chinese subjects by Cheung (1982), Cheung and Lau (1985) and Lau and 
Cheung (1987) reported overall acceptable reliabilities. However, as some 
researchers point out, one of the shortcomings of the Chinese FES was that the 
internal consistency reliability of some of the FES scales {Expressiveness and 
Independence) was fairly low (Cheung 1982 ； Cheung & Lau 1985 ； Ma & Leung 
1990). Thus, a modification of response format was applied in the Chinese FES 
version. The original response format was either yes or no. In the present study, a 
five point Likert scale (1: very false, 2 : somewhat false, 3 : partly true, 4 : mainly 
true and 5 : very true) was used. Each scale was composed of 9 items. This 
modified format may enhance the sensitivity ofFES instrument in the measurement of 
different family environment dimensions. The mean subscores of the FES subscales 
was computed and the range of these subscores was from 1 to 5. 
Subscale Description for the Family Environment Scale 
Relationship dimensions 
1. Cohesion : the degree of commitment, help, and support family members 
provide for one another. 
2. Expressiveness : the extent to which family members are encouraged to act 
openly and to express their feelings directly. 
3. Conflict: the amount of openly expressed anger, aggression, and conflict 
among family members. 
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Personal Growth dimensions 
4. Independence : the extent to which family members are assertive, are self-
sufficient, and make their own decisions. 
5. Achievement Orientation : the extent to which activities (such as school and 
work) are cast into an achievement oriented or competitive framework. 
6. Intellectual-Cultural Orientation : the degree of interest in political, social, 
intellectual, and cultural activities. 
7. Active Recreational Orientation : the extent of participation in social and 
recreational activities. 
8. Moral-Relmous Emphasis : the degree of emphasis on ethical and religious 
issues and values. 
System Maintenance dimensions 
9. Or2anization: the degree of importance of clear organization and structure in 
planning family activities and responsibilities. 
10. Control : the extent to which set rules and procedures are used to run 
family life. 
Appendix 2 shows the number of questions and description of sample 
questions for each FES subscales. 
3,5 Procedure 
The questionnaire (in Chinese) consisting of the demographic section, COPE 
,and FES was group-administered to subjects by teachers in their regular class 
periods. The instructions were explained first. All subjects completed the 
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questionnaire anonymously. Teachers were fully informed of research procedure and 
given a set ofstandard instructions to give to their students. Teacher emphasized that 
the students' participation in the study was voluntary and the information collected 
would be used only for research purposes. The participation was not related to 
school marks. For the junior form students, if they had problems about the question 
items, the teachers would go to their seats and explained to them individually. 
Although no time limit was set, the subjects generally completed the questionnaire 






4.1 Descriptive Statistics of Whole Sample 
All subjects were of Chinese ethnic origin. The number of male and female 
subjects were approximately the same and subjects' grade ranged from 7 to 12. 
Based on their fathers' occupations, most of them were from working classes which 
included skilled labour (e.g., licensed driver, licensed worker, technician) and 
unskilled labour (e.g., factory worker, cleaning worker)，and about one-fifth of 
'them were fi:om white collar group (e.g., teacher, accountant, doctor, manager, 
executive). Based on their monthly income level, most of them earned between 
HK$ 10000-25000. All demographic statistics are shown in Table 4.1. 
Table 4.1 Demographic information of the Whole Sample 
Demographic Information Category Number (percentage) 
' Whole sample 1251 
Gender Male 596 (47.6 %) 
Female 655 (52.4 %) 
Grade grade 7-9 (junior) 854 (68.3 %) 
grade 10-12 (senior) 397 (31.7%) 
Father occupation 1) professional /managerial 192 (15.3%) 
2) skilled labour 489 (39.1%) 
3) unskilled labour 454 (36.3 %) 
4) unemployment 116 (9.3 %) 
Monthly income (HK$ ) 1) below $10000 287 (22.9%) 
2) $10000-25000 782 (62.5%) 
3) $25000-40000 132 (10.6%) 
4) above $40000 50 (4%) 
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4.2 Copiri2 Stratesies of Adolescents 
4.2,1 Rank Order of Question Items of COPE and FES 
The top ten most frequently used question items, their means and standard 
deviations can be seen in Table 4.2. Most of them were problem-focused coping 
strategies while the remaining were emotion-focused coping strategies such as 
Acceptance and Positive Reinterpretation And Growth. This finding revealed that 
Hong Kong adolescents used Acceptance coping frequently but they also engaged in 
problem-focused coping. The top ten least frequently used coping strategies, their 
« 
means and standard deviations are listed in Table 4.3. Most of them were avoidant 
coping strategies such as Denial and Behavioural Disengagement. The rank order 
results showed that Hong Kong adolescents did not tend to use avoidant coping and 
they frequently used active coping strategies to solve problems. 
I 
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Table 4,2 Means and Standard Deviations of the Ten Most Frequently Used 
Coping Strategies 
Rank Question items Coping strategies Mean S.D. 
order 
1 accept the reality Acceptance 3.15 .78 
2 think the best way to handle the Planning 3.13 .73 
problem. 
3 accept the unchanged happened Acceptance 3.11 .83 
things 
4 taUc to experienced persons Seeking Social 3.10 .79 
Support -
Instrumental 
5 leam to live Acceptance 3.07 .69 
6 leam from the stressful Positive 3.06 .71 
experience Reinterpretation & 
Growth 
7 get advice fi:om other persons Seeking Social 3.05 .76 
Support -
Instrumental 
8 take action to solve problem Active Coping 2.94 .69 
I 9 step by step to do things Planning 2.92 .72 
10 take action to avoid problem. Active Coping 2.91 .77 
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Table 4,3 Means and Standard Deviations of the Ten Least Frequently Used 
Coping Strategies 
Rank Question items Coping Mean S.D. 
order strategies 
1 persuade myself that happened Denial 1.66 .73 
things is not real 
2 do not believe happened things. Denial 1.77 .78 
3 pretend that happened things is not Denial 1.91 .87 
real 
4 act as nothing happened Denial 1.94 .77 
5 sleep more Mental 1.98 .87 
Disengagement 
‘ 6 give up taking any actions Behavioural 2.02 .75 
Disengagement 
7 notto attempt any action Behavioural 2.14 .73 
Disengagement 
8 not to deal with thing and quit any Behavioural 2.15 .79 
actions Disengagement 
9 pray more Turning To 2.20 1.11 
Religion 
t 
’ 10 put less effort to solve the Behavioural 2.21 .71 
problem. Disengagement 
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4,2.2 Descriptive Statistics ofCOPE 
The mean scores of subscales of COPE of the whole sample are shown in 
Table 4.4. All mean scores of subscales of problem-focused coping strategies were 
higher than those of avoidant coping strategies. 
Table 4.4 Mean Scores of Coping Strategies of the Whole Sample 
Whole Sample 
Coping strategies fN= 1251) 
A ctive coping 2.91 
Planning 2.86 
Suppression of competing activities 2.72 
Restraint coping 2.80 
Seeking social support -instrumental 2.97 
Seeking social support -emotional 2.69 
Positive reinterpretation & growth 2.90 
Acceptance 3.04 
Turning to religion 2.29 
Focus on & venting emotions 2.63 
Denial 1.82 
Behavio ural disengagement 2.13 
Mental disengagement 2.32 
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ki this study, Cronbach's alphas were computed for the thirteen subscales 
and they were comparable to results of past studies (e.g., Carver, et al., 1989 ； Phelps 
& Jarvis, 1994 ； Zeidner, 1996). Lower internal consistency measures were noted for 
subscales of Behavioural Disengagement (0.45) and Mental Disengagement (0.36). 
The reliability coefficients of each subscale of this study and other research studies 
were tabulated in Appendix 3. 
Correlation coefficients were computed between subscales of COPE. The 
correlation coefficients among these variables are reported and tabulated in 
.Appendix 4. The fmdings showed that problem-focused coping strategies were 
significantly and positively associated with emotion-focused coping strategies. 
Besides, most of problem-focused coping strategies (Active Coping, Planning, and 
Suppression Of Competing Activities) were negatively and significantly associated 




4,2.3 Gender and Ase Difference in Coyins 
A 2 (gender) x 2 (age) MANOVA analysis across thirteen coping subscales 
showed that no significant interaction effect between gender and age was found. A 
significant overall main effects of gender (Pillais = 0.16, F(13,1235) = 18.0, 
P<0.001) was found, as was a significant main effect of age (Pillais = 0.026, F (13, 
1235) = 2.55,P<0.005). 
4.2.3,1 Gender Difference in Covins 
The means scores of each coping strategies for males and females are shown 
in Table 4.5. To examine significant gender differences in each of coping strategies, 
separate ANOVAs were done. Significant gender differences were reported in the 
problem-focused coping strategies and the avoidant coping strategies. However, no 
significant gender difference were found in coping strategies of Acceptance，Denial, 
and Positive Reinterpretation And Growth. These results revealed that males used 
more problem-focused coping strategies than did female except Seeking Social 
Support For Instrumental Reasons, whereas females used more emotion-focused 
coping strategies (Seeking Social Support for Emotion Reasons, Turning to Religion, 
and Focus On and Venting Emotions) and avoidant coping strategies {Behavioural 
Disengagement and Mental Disengagement) than did males. 
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Table 4,5 Gender Differences in Coping Strategies 
Coping Strategies Male Female Overall F Significant 
(1,1249) level 
Active coping 2.96 2.85 16.19 p<0.001 
Planning 2.95 2.78 32.46 p< 0.001 
Suppression of competing activities 2.78 2.67 9.93 P< 0.005 
Restraint coping 2.85 2.76 14.61 p< 0.001 
Seekingsocialsupport- 2.92 3.02 9.48 P< 0.005 
instrumental 
Seeking social support -emotional 2.41 2.73 26.91 p< 0.001 
Ppsitive reinterpretation & growth 2.90 2.90 n.s. 
Acceptance 3.03 3.06 n.s. 
Turning to religion 2.08 2.49 n.s. 
Turningtoreligion 2.08 2.48 57.42 p< 0.001 
Focus on & venting emotions 2.51 2.75 57.85 p< 0.001 
Denial 1.82 1.81 n.s. 
Behavioural disengagement 2.08 2.18 12.34 p< 0.001 
Mentaldisengagement 2.29 2.35 4.30 P< 0.05 
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4.2.3,2 Ase Differences in C0vin2 
To examine age differences (junior and senior) in each of coping strategies, 
separate ANOVAs were done. The mean scores of each of coping strategies of 
junior and senior students are shown in Table 4.6. The results of significant age 
differences were also tabulated in Table 4.6. The results revealed that senior students 
engaged more Restraint Coping, Seeking Social Support For Emotional Reasons, 
Positive Reinterpretation And Growth, Focus OnAnd Venting Emotions, and Mental 
Disengagement than did junior students. 
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Table 4,6 Age Differences in Coping Strategies 
Coping Strategies Junior Senior Overall F Significant 
Students Students (1,1249) level 
Active coping 2.91 2.90 n.s. 
Planning 2.85 2.89 n.s. 
Suppression of competing activities 2.71 2.75 n.s. 
Restraintcoping 2.77 2.86 10.04 P< 0.005 
Seeking social support - 2.97 2.99 n.s 
instrumental 
Seeking social support -emotional 2.54 2.65 6.75 p< 0.01 
Positive reinterpretation & growth 2.87 3.00 7.88 p<0.01 
Acceptance 3.03 3.08 n.s. 
Turning to religion 2.30 2.28 n.s. 
Focus on & venting emotions 2.60 2.70 7.82 p<0.01 
Denial 1.81 1.82 n.s. 
Behavioural disengagement 2.11 2.17 n.s. 
Mentaldisengagement 2.29 2.39 9.43 P< 0.005 
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4,3 Family Environments Perceived by Adolescents 
The mean scores of subscales of FES for different genders and age are 
shown in Table 4.7. 
Table 4,7 Mean Scores of FES Subscales by Gender and Age 
Whole Male Female Junior form Senior form 
FESsubscales Sample ^ == 595) (N = 655) (grade7-9) (grade 10-12) 
W-1251) 0^ = 854) Q^ = 397) 
Cohesion 3.40 3.42 3.39 3.42 3.37 
Expressiveness 2.94 2.91 2.96 2.92 2.97 
Conflict 2.69 2.63 2.74 2.68 2.70 
Independence 3.10 3.12 3.08 3.07 3.17 
Achievement 3.39 3.46 3.32 3.42 3.32 
orientation 
Intellectual- 2.62 2.58 2.65 2.64 2.56 
cultural 
orientation 
Active- 2.80 2.85 2.76 2.81 2.78 
recreational 
orientation 
Moral-religious 2.75 2.75 2.75 2.77 2.70 
emphasis 
Organization 3.27 3.30 3.23 3.30 3.20 
Control 2.79 2.86 2.72 2.80 2.77 
The internal consistency reliabilities (Cronbach alphas) of the ten FES 
subscales were computed and the Cronbach alphas coefficients (mean value around 
0.58 and ranged from 0.43 to 0.85) were comparable to reliability coefficients from 
other studies (Cheung & Lau, 1985 ； Ma & Leung, 1990 ； Seiffge-Krenke, 1995 ； 
Shulman et al., 1987) and were shown in parallel for reference in Appendix 5. The 
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reliabilities of FES subscales were acceptable (above 0.60) except that the alpha 
coefficients of Expressiveness and Independence scales were found to be relatively 
low, similar to those obtained in earlier Chinese research studies (Leung & Lau, 
1985;Ma&Leung, 1990). 
Correlation coefficients were computed between pairs of subscales of FES. 
The correlation coefficients among FES subscales are presented in Appendix 6. t i 
general, Conflict subscale was significantly and negatively associated with all 
subscales except Control subscale while Cohesion was significant and positively 
» 
associated with all subscales except Conflict and Control subscales. 
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4,4 Family Environment Types (FETs) 
4.4.1 FETs Demosravhic Information 
Ln order to determine the types of family environments reported by Chinese 
adolescents in Hong Kong, a K-means clustering procedure was applied on the ten 
FES subscales, resulting in four distinctive FETs. The distribution of adolescents 
according to grade and gender in the four FETs are shown in Table 4.8. The mean 
scores and standard deviation of each FES subscales among four FETs are reported 
in Table 4.9. 
* 
Table 4,8 Gender and Grade Distribution among the Four FETs 
FET 1 FET 2 FET 3 FET 4 
(N = 542) ( N = 1 8 8 ) (N = 278) ( N = 243) 
Gender Male 294 86 109 107 
Female 248 102 169 136 
Grade 7-9 372 130 177 175 
10-12 120 58 101 68 
FET = Family Environment Type 
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Table 4,9 Means and Standard Deviations of Subscales of FES among Four 
FETs 
FET 1 FET2 FET3 FET4 
FES subscales mean S.D. mean S.D. mean S.D. mean S.D. 
Cohesion 3.56 .38 2.45 .52 2.98 .41 4.27 .36 
Expressiveness 2.96 .41 2.46 .38 2.91 .40 3.29 .41 
Conflict 2.56 .45 3.51 .56 2.93 .51 2.07 .45 
Independence 3.11 .38 2.72 .43 3.16 .36 3.30 .42 
Achievement 3.45 .42 3.44 .47 3.04 .43 3.61 .47 
orientation 
‘Intellectual- 2.67 .50 2.23 .54 2.28 .49 3.18 .55 
cultural 
orientation 
Active- 2.86 .43 2.40 .46 2.47 .47 3.35 .49 
recreational 
orientation 
Moral-religious 2.80 .43 2.52 .50 2.49 .42 3.11 .53 
emphasis 
Organization 3.35 .38 3.03 .48 2.81 .42 3.79 .41 
Control 2.81 .45 3.37 .50 2.45 .45 2.70 .51 
FET = Family Environment Type 
L 
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4.4.2 Descrivtion ofFETs Basedon FESSubscales 
The profiles of subscores of FES among the four FETs are shown in Figure 
4.1. In the following description of FETs, the terms high, medium or low refer to 
the relative status of the mean scores of each FES subscales for four FETs. The 
characteristics of the four FETs are described here: 
1) FET1 (Expressive) 
Li the FET 1, adolescents perceived a highly expressive family 
environment. Li addition, the family context showed a medium level of 
cohesiveness with a moderate amount of conflict. The supportive and 
conflictual interactions coexisted in this family environment. Apart from 
these characteristics, the family was moderately organized by family rules 
and regulations. 
2) FET2 (ConfIictual-Controlling) 
Li the FET 2，conflictual interactions were perceived instead of 
supportive and helpful behaviour in the family environment. Moreover, a 
higher degree of perceived control reflected the structuring of family 
activities and explicitness of family rules. Furthermore, expressions of 
feelings and individual behaviour were discouraged. 
3)FET3 (Permissive) 
Li the FET 3, adolescents perceived a low degree of control , 
organization and achievement that revealed the weak order of family in 
structuring the family activities, and a lack of clarity of family rules and 
responsibilities. Moreover, adolescents perceived a moderate degree of both 
conflictual and supportive interactions . 
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Figure 4,1 FES Subscales Profile Among Four FETs 
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4) FET4 (Cohesive-Organized) 
Li the FET 4, adolescents described their families as being cohesive, 
having a very low level of conflictual interactions. Besides, family members 
supported each other and family cohesion and unity were the highest. 
Moreover, family members were encouraged to make their own decision 
and family activities were well organized by family rules and 
responsibilities. Li addition, adolescents perceived their families had a 
moderate degree ofcontrol. The characteristics of the FET 4 showed that all 
subscales of personal growth dimensions {Achievement-Orientation, 
Intellectual-Cultural Orientation, Active-Recreational Orientation, and 
Moral-Religious Emphasis) were encouraged. 
The name of FETs, percentages of subjects and level (in terms of high, 
medium, and low) of each COPE subscales are shown in Table 4.10. 
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Table 4,10 Percentage of Subjects and Level of Each FES Subscales for Four 
FETs 
FET Expressive Conflictual- Permissive Cohesive-
Controlling Organized 
Percentages of 43.3 15 22.2 19.5 
Adolescents (%) 
Cohesion medium low medium high 
Expressiveness high low medium high 
Conflict medium high medium low 
Independence medium low medium high 
Achievement medium medium low high 
orientation 
Intellectual- medium low low high 
cultural 
orientation 
Active- medium low low high 
recreational 
orientation 
Moral-religious medium low low high 
emphasis 
Organization medium low low high 
Control medium high low medium 
FET = Family Environment Type 
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4.5 Family Environment Types and Copins Strategies 
A 2 (gender) x 2 (age) x 4 (FETs) MANOVA was done on the thirteen 
subscales of coping strategies. No significant interaction effect was found between 
FET and gender or age in the coping strategies. The results showed that FET main 
effect was significant (Pillais - 0.18, F (39,3675) = 6.13, P < 0.001). The significant 
results revealed that adolescents belonging to different family types differed 
significantly from one another with respect to coping strategies. Separate ANOVAs 
were further done on each subscale of coping strategies. The significant differences 
among FETs were reported on most of subscales of coping strategies. The mean 
scores and standard deviations of the coping strategies of the four FETs are shown in 
Table 4.11. Moreover, a pair-wise t-test (p < 0.005 or p < 0.001) was conducted in 
order to get a more precise comparison of coping scores (see Table 4.11). 
Adolescents from Cohesive-Organized FET, who described their families as 
being cohesive, independent and organized had the most adaptive and functional 
family environment. They engaged in the highest level of problem-focused coping 
(Active Coping, Planning, Suppression Of Competing Activities, Restraint Coping, 
and Seeking Social Support For Instrumental Reasons) and emotion-focused coping 
{Seeking Social Support for Emotional Reasons, Positive Reinterpretation and 
Growth, Acceptance, and Turning To Religion) and the lowest level of avoidant 
coping strategies (Denial, Behavioural Disengagement, and Mental Disengagement). 
Li contrast, the highest level of avoidant coping strategies and the lowest level of 
problem-focused coping were used by adolescents from Conflictual-Controlling 
FET. 
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The Expressive FET was highly expressive, moderately cohesive and 
controlling and it had the highest number of adolescents. The Expressive FET was 
the most common family environment perceived by adolescents in Hong Kong. 
Apart from the most adaptive and functional family environment {Cohesive-
Organized FET), Expressive FET had significantly high scores in problem-focused 
and emotion-focused coping when compared to Permissive FET and Conflictual-
Controlling FET (see Table 4.1| , pair-wise t-tests). Li Permissive FET, adolescents 
perceived the lowest controlling environment and engaged in a higher level of 
avoidant coping, and a lower level of problem-focused coping. 
Lispection of coping behaviour of adolescents from Conflictual-Controlling 
FET and Permissive FET revealed further differential contributions of family 
environment to the coping orientation of adolescents. Li the Permissive FET 
adolescents engaged in a high level of avoidant coping strategies in order to escape 
from problematic situations and a lower level of problem-focused coping when 























































































































































































































































































































































































































































































































































































































































































































































5.1 C0vin2 Stratesies of Adolescents 
Hong Kong adolescents use more problem-focused coping strategies. It is 
‘ ) 
likely that they have to meet the challenges from academic studies and daily events 
in a competitive society as Hong Kong. The curriculum is designed to train 
adolescents to be good problem solvers. At the same time, they also use ways of 
emotion regulations, and they tend not to use avoidant coping strategies. This may 
be explained by the fact that Chinese culture is relationally oriented and they may 
fmd support and advice more easily. Additionally, Chinese parents tend to train 
children to solve problem actively in order to meet the requirements of the Hong 
Kong competitive setting. Therefore, avoidant coping behaviour may be suppressed 
and discouraged. 
With respect to gender differences in adolescents' coping strategies, female 
adolescents rely more strongly on social networks (e.g., discuss problems more 
freely with the person concerned, talk with others, and asked for help and 
assistance). They deal with their problems through emotional regulations, and 
usually try to solve problems by seeking social support from others or in tuming to 
friends for consolation and sympathy (e.g., Frydenberg & Lewis，1991, 1993a ； 
Phelps & Jarvis，1994). Furthermore, they worry a lot about the problem and engage 
in venting emotions. Meanwhile, females also use avoidant coping strategies more 
frequently because they rely more on withdrawal from stressful situations such as 
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giving up any action, putting less effort in solving problems or sleeping more. They 
are less likely to focus on problem solving behaviour. 
For male adolescents, they express themselves as less open and sociable, but 
actively evaluate the problem situation and are less likely to withdraw from stressful 
situations. This fmding is inconsistent with avoidant coping orientation of 
adolescents in Westem studies (Copeland & Hess，1995 ； Frydenberg & Lewis, 
1991, 1993a ； Kurdek, 1987 ； Stark et al., 1989). This may be explained by the 
trend that males are trained to be self-reliant at an early age and are expected to 
succeed in academic studies in the Chinese society. An educated person is likely to 
have goodjob security and finally success in life. Therefore, males tend to engage in 
a more self-reliant and active problem-oriented approach when faced with academic 
difficulties. They tackle problems by working out solutions by using problem-
focused coping strategies frequently. 
t 
i 
Regarding age differences on coping behaviour, they are consistent with 
numerous studies (Chan, 1994 ； Ebata & Moos, 1994 ； Frydenberg & Lewis, 1993a ； 
Seiffge-Krenke, 1995 ； Seiffge-Krenke & Shulman，1990). The results indicate 
senior students tend to use seeking social support from others and avoidant coping 
strategies more frequently than do junior students. It is speculated that senior 
students in Hong Kong face more stress coming from public examinations and 
higher family expectations for success. Thus, they may rely on avoidant coping 
strategies as alternative ways to escape from difficult situations. Besides, a 
cohesive and supportive environment of Chinese family leads adolescents to seek 
78 
more support from family members such as parents and siblings. At the same time, 
they may also approach peers to get advice and support. 
5.2 Family Environments Perceived by Adolescents 
The highest mean score in Cohesion subscale obtained from adolescents 
obviously shows the important and fundamental characteristic of Hong Kong 
Chinese families (King & Bond, 1985 ； Wu & Tseng, 1985). Cohesion is the 
essence of Chinese culture, and adolescent coping development is associated with 
cohesive family environment. Besides, cohesion is a way to maintain family 
harmony, and so more Hong Kong adolescents perceive harmonized family settings. 
At the same time，adolescents perceive high emphasis in achievement aspects. This 
may reflect the academic emphasis on achievement in Chinese culture (Chao, 1983 ； 
Ho, 1981) because Chinese families believe that success in academic studies is a 
success in life. Moreover, high correlation coefficient (r=0.40) between 
！ 
achievement-orientation and organization indicates Chinese children are usually 
taught to be obedient and achievement oriented (Ho, 1986). Li addition, most of the 
parents in Hong Kong put a great emphasis on the academic achievement of their 
children in schools. A well-organized family environment with clear set rules tends 
to favour the nurturing of obedience and achievement orientation in children. 
Li Hong Kong families, a good relationship between parents and children can 
be achieved when there is a clear planning and organization of family activities. 
Thus, conflicts between parents and children may be avoided, and cohesion among 
family members may be maintained. Besides, the controlling attitude of parents is 
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very common in the Chinese families, and so general parenting practices exert 
control on children so that children may leam to obey parental instructions and 
regulations. Some parents may think that the strict controlling environment not only 
inhibit adolescents' deviant behaviour but also train them to leam to obey parents. 
However, findings indicate that control is a critical factor that may not play a 
supportive role. Thus, these four characteristics of cohesion, conflict, organization 
and control aspects combine in different ways to form different FETs exerting 
different influences on adolescents，coping development. 
y 
5.3 Relationshws between Covins Stratesies and Family 
Environments 
In reporting the relationships between coping strategies and family 
environments, the findings show that very significant relationships (see Appendix 7) 
were reported. The consistent findings of the present study CFallon et al., 1993 ； 
} 
Stem & Zevon，1990) show that there is a strong association between conflictual 
environment and avoidant coping strategy in Hong Kong adolescents. Significant 
and positive associations between cohesion and problem-focused coping strategies 
is consistent with that of other studies OFallon et al., 1993 ； Stem & Zevon，1990) but 
a strong and positive relationship between cohesion and emotion-focused coping 
strategies shows a distinctive finding in Chinese culture. This reveals that a 
cohesive family environment promotes the development of both problem-focused 
and emotion-focused coping. This result indicates that Hong Kong adolescents use 
in a wider range of coping strategies. This may be related to the fact the emotion-
focused coping behaviour is acceptable and the family setting also encourages 
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adolescent to ventilate their feelings and emotions. Besides, frequent 
communications between parents and adolescents enhance the development of 
emotion-focused coping. 
Strong associations between moral-religious emphasis and tuming to religion 
and problem-focused coping were found. They are consistent with Westem findings 
(Fallon et al., 1993). In studying the effect of control variable on coping 
development, the important fmding indicated that control subscale was not 
significantly associated with any coping strategies. The result shows that the control 
variable does not independently influence coping development but control may 
combine with other family characteristics to influence coping behaviours of 
adolescents. This may note that controlling environment plays a critical role in 
affecting adolescent coping in Chinese families. 
J 
5.4 Family Environment Tyyes (FETs ) 
The main aim of the present study was to analyze the influence of family 
environments on coping behavior. Four distinctive FETs perceived by the 
adolescents indicates that they reflect different levels of family functioning. The 
differential contributions of cohesion, conflict, control, and organization are 
important characteristics of these family environments. The four FETs of the 
present study are different from expressive or independent oriented FETs from other 
studies (Seiffge-Krenke, 1995 ； Shulman et al., 1987). The characteristics of these 
four FETs shows that the perceptions of Chinese adolescents are different from 
those of Westem adolescents 
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With respect to an ideal family, the following characteristics have been 
emphasized (Frydenberg, 1995): communication is positive and effective; 
adolescents receive strong support from parents; adolescents are free to express 
feelings and opinions; issues are discussed and conflicts raised; family plans are 
negotiated; cooperation and trust exist between parents and adolescents; and parents 
can express concerns about likely consequences. Among Hong Kong Chinese 
families, the most adaptive and functional environment for effective coping 
development of adolescents also shares similar characteristics with the ideal family 
» 
mentioned above. The ideal Chinese family environment perceived by Hong Kong 
adolescents reveals high emphasis in cohesion, expressiveness, independence, 
organization and a medium degree of control. This finding highlights that family is 
responsible for providing opportunities for adolescents to develop in optimal ways. 
The ideal family environment enables them to become ethically responsible citizens 
I 
' and to participate in community life. Thus, family education should teach parents 
about this ideal family environment and parents have to be educated as to how these 
important qualities of family can be established. 
5.5 Family Environment Tyyes and Covins Stratesies 
Adolescent coping developments have to be considered under a relational 
perspective and they usually develop in the context of family environments. Thus, 
studies of family environments address these research questions: How do family 
environments and family relationships contribute to adolescent coping ？ What 
family characteristics facilitate adolescents' coping actions? Li what ways do 
82 
families serve as coping models? Ln the analysis of coping behaviour across four 
FETs, results reveal adolescents' employment of problem-focused and avoidant 
coping strategies concurrently. Actually, the proportions of these coping strategies 
change among different FETs. This supports Lazarus's (1976) notion that both 
problem-focused and emotion-focused coping are appropriate means of dealing with 
environmental demands. Adolescents use both problem-focused and emotion-
focused strategies and the dual tendency in coping orientation reflects the nature of 
adolescent development in coping. 
5.5.1 Expressive FET 
With respect to FETs, the most popular Expressive FET perceived by Hong 
Kong Chinese adolescents indicates a common expressive attribute existing in 
families. This may be explained by the fact that the direction of education 
development in Hong Kong is to educate adolescents more in expressing their own 
1 
opinions. Li addition, family education teaches parents to communicate actively with 
family members. Thus, family members freely express their feelings and discuss 
their concerns and troubles with others. This expressive environment allows more 
communications among family members. Besides, this FET is moderately 
functional in which adolescents use both active coping and emotional coping to cope 
with stress in a moderate level and they also use avoidant coping moderately at the 
same time. 
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5.5.2 Conflictual-Controllim FET 
The Conflictual-Controlling FET is the least popular. Hong Kong family 
environments are not dominated by these conflictual and control characteristics. The 
Conflict-Controlling FET is the most maladaptive environment that does not serve 
as a model for functional coping and does not support the adolescents' ability to deal 
with the external world and developmental demandsOBillings & Moos，1982). 
Conflict oriented environment weakens connections and communications among 
family members, and highly controlling environment does not allow adolescents to 
cope freely with stress. They may perceive control as an obstacle to cope actively. As 
a result, they lack the coping ability to meet the challenges from daily life and they 
tend to escape from stressful situations. These fmdings are consistent with results 
from other studies (Seiffge-Krenke, 1995 ； Shuhnan et al., 1987 ). 
5.5.3 Permissive FET 
About one-fifth of the sample of adolescents perceived a permissive family 
environment that is poorly organized by family rules and regulations. Adolescents 
from this FET may feel free to cope with stress in their own ways, but there is not 
enough support and training for them to cope effectively. Moreover, loose 
connection between children and family may decrease the opportunities of 
communications among family members. Thus, adolescents are less likely to get 
advice and support from their families. As they are not able to cope with daily stress, 
they may easily withdraw from the stress or problem situations. Besides, family 
members may not comment on adolescent coping behaviour, and they may not guide 
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adolescents to cope actively. Consequently, adolescents may tend to use avoidant 
coping strategies frequently. 
5.5.4 Cohesion^Orsanized FET 
In the most adaptive and functional Cohesion-Organized FET, adolescents 
perceive high scores on several FES subscales such as achievement, intellectual-
cultural, active-recreational, and moral-religious emphasis. Adolescents tend to use 
more problem-focused and emotion-focused coping strategies and are less likely to 
use avoidant coping strategies. Family support and the well-organized family 
> 
structure make a positive contribution with respect to individual development, and to 
adolescent adaptation and coping development. Thus, seeking family support is 
encouraged in cohesive family. Moreover, cohesion maintains the continuous 
harmony in the family. This valuable heritage of Chinese culture provides a stable 
and constructive developmental environment for adolescents, where there is 
» 
adequate instruction in social skills, decision making and life skills. Moreover, there 
are readily available supports and adequate opportunities for adolescents to explore 
and try coping skills so that they not only leam to cope, but also cope actively. It 
may be concluded that a sense of family support and organization contributes to a 
functional coping orientation. The family's emphasis on positive relationship 
aspects (cohesion, expressiveness), personal growth (independence, achievement-
oriented, intellectual-cultural oriented, active-recreational oriented, and moral-
religious emphasis), and positive system maintenance in organization aspect 
contribute to the individual's sense of mastery. Adolescents may develop both 
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» 
problem-focused and emotion-focused coping which are important in adolescent's 
development. 
5.5.5 Crucial Role of Control in FETs 
The distinctive fmding of the present study indicates that the degree of 
control in family is a crucial factor in adolescent coping development. Among 
different FETs, a high level of control combined with a high level of confIictual 
interactions are the remarkable characteristics of the least adaptive environment 
{Conflict-Controlling FET). On the other hand, a low level of control combined 
• 
with a low level of organization are dominant in the Permissive FET in which 
adolescents use problem-focused coping strategies less frequently but they use 
avoidant coping strategies more frequently, t i analyzing the relationship between the 
degree ofcontrol and different FETs, the most adaptive environment incorporated a 
medium level ofcontrol. The possible explanation is that parenting practices usually 
, involve the training of adolescents to obey family rules and follow parental advice. 
Thus, controlling actions may be a way to achieve family cohesion. As family 
controlling practices are linked to a cohesive and well-organized background, the 
family may guide adolescents to establish effective coping behaviour. 
The present fmdings suggest that important characteristics on family 
environments are required and that potential hazards should be avoided in the coping 
development of adolescents. Thus, a great challenge for researchers, educators and 
parents is how to determine and to develop the optimal coping learning 
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environments where the seeds of coping may be sown and coping skills may be 
leamed effectively. 
In conclusion, based on the fmdings of the present study, four FETs labelled 
as Expressive, Conflictual-Controlling, Permissive, and Cohesive-Organized were 
identified. These FETs were different from those of Westem studies. Results 
indicated that a highly expressive, moderate cohesive and moderate controlling 
family environment was the most common family environment perceived by Hong 
Kong adolescents. With respect to coping behaviours, a cohesive, well organized 
* 
and medium controlling (Cohesive-Organized) family environment was the most 
adaptive FET in which adolescents used more problem-focused coping and less 
avoidance coping. Meanwhile, a confIictual, highly controlling and poorly organized 
{Conflictual-Controlling) family environment and a low controlling and poorly 
organized (Permissive) one were the maladaptive FETs in which adolescents used 
t 
‘ more avoidant coping. The fmdings concluded that family characteristics of 
cohesion, organization, control and conflict were important to adolescent coping 
behaviour in the Chinese family context. 
5.6 Implications of Findinss 
Today's adolescents, like generations before them, have an inherent capacity 
to cope. Actually, adolescents cope with stressors in different ways. Thus, 
researchers, practitioners, parents, teachers and adolescent workers actively research 
on coping development in order to understand what makes the difference to how 
they cope with everyday stress. 
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Adolescents need to cope in a variety of contexts. Jn extreme stressful 
circumstances, the problems may lead adolescents to severe depression and suicide. 
Usually, adolescents who commit suicide because they cannot cope with the stress at 
a time when they are vukierable to increasing pressures and uncertainties. Actually, 
not all stressors are so overwhelming that they lead to suicide or depression, and 
adolescents may employ their own coping strategies in dealing with the stressors. 
After all, how adolescents cope with their stressors can provide hints for suicide 
prevention and lifestyle enhancement. When adolescents are unable to cope 
• 
effectively with stress, their behaviour can have an adverse effect not only on their 
own lives but also on those of their families. Li Hong Kong, there is an increasing 
trend in adolescent underachievement, despair about their families, alcoholism, drug 
abuse and other forms of delinquent behaviour. It is valuable to fmd out how 
adolescents deal with stress and how the development of effective coping strategies 
» 
for adolescents can be facilitated. 
From a developmental perspective, the selection of which coping strategies 
are most suitable for dealing with a specific stressor is a sign of positive growth. 
Program planners would be well advised to be aware of the underlying 
developmental processes and to provide the opportunity to leam and practice a 
diversity of coping strategies suitable for different problems. Training in flexibility 
ofthought and action might be helpful if the dimensions of coping strategies are too 
narrow or too biased by, for example, gender specific behavior. It is plausible to 
expect that males and females may be socialized to use different strategies for 
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managing their emotions under stress. Also, their active approach in dealing with a 
stressor may vary. However, it should be ascertained whether or not these gender-
specific ways of coping become too rigid or lead to negative outcomes. The focus on 
venting emotions and the stronger dependency on seeking social emotional supports 
lead females to engage in avoidant coping behaviour. Males, on the other hand, may 
be more protected from avoidant coping because they employ problem-focused 
coping more frequently. Males are, however, more prone to becoming involved in 
seeking instrumental support so that the chances may increase that they lose 
sensitivity to problems and the persons involved in these problems and develop 
> 
externalizing symptoms. Thus, making adolescents more sensitive to the various 
facets of a problem, encouraging various ideas and thoughts, and offer the 
opportunity to try out new coping strategies are goals of coping skill training 
programs 
From the recent research studies on adolescent coping studies, the findings of 
the present study provide much useful information valuable to social planners, 
psychologists, educators, parents and the community. The investigation of 
adolescent coping may establish an understanding of the relationship between 
adolescents' behaviour and different family environments. Adolescents are on the 
threshold of adulthood and so coping orientation of adolescents may establish the 
patterns for future coping development. Families as the major developmental context 
for socialization of adolescents play their determinable and fundamental role in 
guiding coping development of adolescents. 
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Educators who are concerned with the development of educational policy 
and practice need to understand the dynamic interrelationship between education and 
adolescents' development in coping. Thus, educational policy and curriculum may 
be developed emphasizing the acquiring of coping skills. Adolescents can have the 
capacity to respond to emerging requirements from families and education at any 
time. At the same time, they gain coping experience in order to meet future 
challenges in their daily life. 
In a continuous changing social environment, the relationships between 
« 
adolescents, family, education, and society are complicated. Families are required 
to be aware of developments within community and they have to understand how 
those influences leading adolescents to actively cope with the changes and stresses 
emerged from the challenges of societies. The present study fmds that adolescents 
coming from conflictual and controlling families may lack a repertoire of coping 
and stress management skills. Also, they are less likely to use social resources than 
adolescents from cohesive and organized families. Moreover, the significant fmdings 
indicate that the most adaptive and functional environment is cohesive, well 
organized and with a medium extent of control. This reveals that cohesion and 
organization are important essences of Chinese families. This family environment 
type facilitates the adolescents' coping development on both problem-focused and 
emotion-focused coping strategies. It may conclude that family education is very 
important and emphasizes the significance in building the most adaptive family 
environment. Parents have to establish and maintain harmonized, cohesive and 
organized family environments in which adolescents may develop coping skills 
90 
effectively. This functional and optimal environment may serve as a supportive 
system to help adolescents establish their active coping pattems for effective coping 
strategies. 
5.7 Limitations of the Studv 
The subjects of this study were taken from seven schools. However, the 
sampling method was not random, so the research results might have limited 
generalizability. The schools were chosen to represent high, average and low 
academic achievement. The cross-sectional analyses of the present study may yield 
fmdings that may oversimplify the factors affecting adolescents' coping behaviour. 
All the instruments employed in this study were translated from English. 
The Chinese translation ofFES instrument was well established and frequently used 
for many research studies in Chinese background. However, the Chinese version of 
COPE was translated by the author and its validity and reliability were only 
examined in this study without further verification on the congruence between the 
English and the Chinese versions. 
. The instruments used were self-reported questionnaires and there were no 
other objective instruments available to validate the accuracy of self-reported data of 
the subjects. The present study exclusively relied on adolescents' self-report of 
coping behaviour and family environments. Furthermore, the present study used a 
style measure of adolescent coping instead of using an event-specific measure. 
Adolescents were asked to report on the behaviours they usually used when 
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managing stressful events. Therefore, these self-reports may not reflect adolescents' 
coping efforts with actual problems. 
5.8 Directions of Future Research 
In reviewing the findings and limitations of the present study, there are 
several directions to be recommended 
Firstly, future studies may have improved generalizability by using a larger 
and stratified student population with different levels of academic achievement. 
Moreover, their families should come from different social economic levels. 
Secondly, future studies may incorporate multiple reportings of adolescents' 
coping behaviour, and measures should include more subjective and behaviour-
based indicators. Interviewing may be a better way to get more information, and 
conversations with adolescents provide valuable insight into the nature of adolescent 
coping, and of how their skills are acquired and maintained. The difference in 
coping with different types of stressors such as academic pressure, relationship with 
peers and parents, and social issues may give more information about the influences 
of family environments on adolescent coping. 
Thirdly, the fmdings ofpresent study are able to show that the family plays a 
significant role in shaping the adolescent's repertoire of coping. The data of the 
family environments reported by parents, and siblings may further highlight and 
outline the processes in adolescent coping with various developmental tasks in 
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family environments. Moreover, each family uses its own profile of coping strategies 
(McCubbin & Patterson, 1983) and so further research may investigate the 
relationship between coping strategies of families and the adolescents' style of 
coping. Furthermore, focusing on the investigation of various types of parenting on 
adolescents are recommended because parents play a significant role in shaping the 
family environments ,and parenting styles influence interactions between parents and 
children. Many studies note that parenting styles are associated with coping 
behaviour of adolescents (Dusek & Danko，1994 ； McLityre & Dusek，1995 ； 
Shucksmith, Hendry & Glendinning，1995). 
» 
Fourthly, age may influence coping behaviour, and students from different 
grades may perceive family environments differently. Thus, the grade range of 
adolescents may be limited to junior form ( grade 7 to 9 ) or senior form ( grade 10 
to 12 ) for a better control age-dependent changes in coping behaviour and the 
' perception of family environments. 
Lastly, the principle of adolescents' coping is determined by the interplay of 
situational and person-related factors. The way the adolescent deals with one 
circumstance may not match the way they deal with another. Additionally, 
adolescents tend to develop their coping strategies to form somewhat consistent 
patterns of coping that are person-related (Compas et al., 1988 ； Feldman et al., 1995 
；Frydenberg & Lewis, 1994). Furthermore, there are the multiplicity of factors that 
are person-determined (McCrae & Costa, 1986), and the personalities of adolescents 
influence coping behaviour. Thus, research direction may explore more fully issues 
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Appendix 1 Number of Items and Descriptions ofItems of COPE Subscales 
Three broad Coping Number of Description of Sample Items of Each Subscale 
Strategies Question 
• items 
4 Active Coping 
do thing step by step. 
4 Planning 
make actions through a plan 
Problem-focused 4 Suppression of competing activities 
Coping put aside other activities and to concentrate on 
4 Restraint coping 
»- force myself, waiting for the right time to do. 
4 Seeking social support - instrumental reason 
talk to someone to find out more about the 
situation. 
4 Seeking social support - emotional reason 
talk to someone about my feelings 
. 4 Positive reinterpretation & growth 
， leam something from the stressful experience. 
Emotion-focused 4 Acceptance 
coping accept the reality of stressor 
4 Tuming to religion 
trust in God. 
4 Focus on & venting emotions 
ventilate my feelings out. 
4 Denial 
refuse to believe happened problems 
Avoidant coping 4 Behavioural disengagement 
give up any actions to achieve 
4 Mental disengagement 
make daydream to escape from stress 
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Appendix 2 Number ofItems and Hescriptions ofItems ofFES Subscales 
S ubscales Number of Descriptions ofSample Items of Each Subscale 
^ Questions 
Cohesion 10 Family members are helpful and supportive. 
Expressiveness 10 talk to others about personal problems and feelings. 
Conflict 10 criticize family members. 
Independence 10 encourage to achieve independence. 
Achievement 10 pressure to do the best at everything. 
orientation 
• 
Jntellectual- 10 taDc about political and social problem. 
cultural 
orientation 
Active- 10 go to movies, sports events, camping etc. 
recreational 
orientation 
Moral-religious 10 you will be punished if you sin. 
emphasis 
) 
Organization 10 family activities are carefully planned. 
Control 10 a strong emphasis on following family rules. 
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Appendix 3 Reliability Coefficients ofCOPE of Other Studies 
“ Researchers Present Carver et aL Phelps & Zeidner, 
study (1989) Jarvis (1996) 
(1994) 
Number ofsubjects (age) 1254 978 484 241 
(12-18) (18-22) (14-18) (16-18) 
Active coping ,56 .62 ,66 ,68 
Planning ,63 .80 .78 .85 
Suppression of .66 ,68 .69 .69 
competing activities 
� > • • 
Restraint coping ,59 ,72 ,69 ,65 
Seeking social support - .74 ,75 ,72 ,82 
instrumental 
Seeking social support - ,76 .85 . 83 ,91 
emotional 
Positive reinterpretation ,62 .68 ,68 ,75 
& growth 
Acceptance .58 ,65 ,74 .67 
Turning to religion ,93 ,92 ,87 ,95 
Focus on & venting .57 .77 .80 ,84 
emotions 
Denial ,61 .71 ,76 ,72 
Behavioural ,45 ,63 .66 ,73 
disengagement 














































































































































































































































































































































































































































































































































































Appendix 5 Reliability Coefficients ofFES of Other Studies 
Researcher Present Cheung <& Shulman et Ma& Seiffge-
study Lau (1985) al (1987) Leung Krenke 
(1990) (1995) 
Number of 1251 713 187 1174 215 
Subjects (age) ( 12-18) (15) ( 15-17) (10-18) (12-16) 
Ethnic Origin Chinese Chinese Israeli Chinese German 
Cohesion .85 .80 .79 .77 .81 
Expressiveness .43 .12 .60 .20 .76 
Conflict .75 .72 .52 .68 .62 
Independence .32 .35 .47 .30 .68 
馨 
Achievement .52 .30 .53 .44 .78 
orientation 
Intellectual- .62 .60 .60 .54 .80 
cultural 
orientation 
Active- .59 .45 .66 .58 .76 
recreational 
orientation 
Moral-religious .54 .33 .75 .47 .77 
emphasis 
Organization .59 .43 .56 .57 .80 
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